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Introduction

Why should archaeology be presented to young people and
how can it be? This book contains practical ideas, reports
on work in progress, and analyses of the problems
involved. It is aimed primarily at people working in
archaeology, but it will also appeal to teachers who want to
know what archaeologists can provide, and museum
workers who often have to act as intermediaries between
the two groups.
Most of the papers printed here were first given at a
seminar organized by Warwickshire Museum in September 1985. A wide variety of approaches is represented,
ranging from the ‘traditional’ site tour to the use of computers and videos, covering most of the methods currently
being used to present archaeology to young people.
Archaeology has a great deal to offer children, even in the
primary school. As part of environmental studies it can
increase children's awareness of their surroundings. Linked with history, it provides a framework for judging the
achievements (or otherwise) of the present. Studying the
archaeological method encourages children to look at
evidence and interpret it, both of which are essential learning skills. Also, as archaeology uses a host of other
disciplines, for example, computer science, chemistry,
biology, and geography, studying it can be united with the
study of many other subjects.
The teaching of most subjects in schools has no direct
input from those involved in academic research, so why
should archaeologists involve themselves in schools? The
answer is that it is the only way to ensure that children are
taught accurate and up-to-date archaeology. One problem
is that archaeology is a rapidly developing discipline; by
the time information has filtered into school books it is out
of date. Teachers cannot be expected to read archaeological reports and text books to keep themselves abreast of the
latest developments, let alone digest and regurgitate the
information in a suitable form.
A second point is that many people's initial experience of
archaeology is at school, probably between the ages of
eight and thirteen. For all too many people it is their only
experience of archaeology. Yet the subject is often
dismissed in a few lessons at the start of a secondary school
history course, and even the distinction between history
and archaeology may not be made clear. The limited selection of materials available to teachers leads to a concentration on stereotypes such as the caveman, the Roman
soldier, or the Egyptian king (deceased) to the detriment of
any understanding of what archaeology is really about. In
order to counter these misconceptions, and fill in the gaps
in children's knowledge of the past, archaeologists need to
be involved, at least indirectly, in the teaching process.

Stephen Cracknell

Over the past few years, many archaeologists have indeed
started working in education, partly because they acknowledge the need for an input from those most closely
involved in the subject. However, a number of new
influences have also begun to shape their perceptions of
the public at large and to encourage more educational
work.
The government policy of introducing commercial
management into the state sector of the economy has had a
significant effect on archaeology. In 1984, English
Heritage and its Welsh equivalent Cadw were set up to
replace the state archaeology service in England and
Wales. These 'quangos'’ are semi-independent of the
government but still rely heavily on it for their funds. The
inevitable result, and indeed part of the original brief of the
creation of the agencies, was to increase their interest in
the presentation of archaeology to the public and, of
course, to children. For example, where there was one
Education Officer in the old Inspectorate of Ancient Monuments there are now five in English Heritage.
A second factor has been the increase in the number of
unemployed people, and the resulting birth of job-creation
schemes. Although it is probably largely unaware of its
influence, the Manpower Services Commission (MSC),
which now controls the schemes, has been responsible for
a considerable part of the growth in archaeologists'’
involvement in schools. The MSC puts several million
pounds a year into archaeology, most of it via its scheme
for the long-term unemployed, the Community Programme. Its support has released field archaeologists from
the stranglehold of rescue archaeology funding in which
the pursuit of efficient excavation and academic publication had dominated all other considerations. Not only has
the MSC increased the total pool of money available, thus
allowing more scope for the inclusion of educational work,
but also, over the years, it has become steadily more insistent that Community Programme Schemes should have
'visible community benefit'’. Academic research no longer
qualifies for grants unless it also includes provision for the
dissemination of information to a much wider public,
including children. Despite the reservations about the
Community Programme which many archaeologists hold,
the pot of gold has proved too large for them to ignore.
Another influence on the use of archaeology in teaching, in
this case a negative one, comes from a change in ideas
about the rôle of education. Some sections of the
educational establishment have come to believe that
school subjects should be more 'relevant' to the needs of
industry and life in the high technology world of the
future, and this has led to the view that science and
technology should be allotted more time in the

2

Presenting archaeology to young people

curriculum. The effects are only just beginning to be felt
but the result is likely to be pressure on the humanities
including history (and therefore archaeology). Another
consequence will be that where resources are scarce
(another symptom of Britain’'s economic difficulties) they
will be diverted to the sciences.
In an attempt to reassert the value of history, Her
Majesty’s Inspectorate (HMI) of Schools recently
published a discussion document, History in the primary
and secondary years (HMSO). This excellent book argues
strongly that history, and particularly the historical
method, are relevant and of great value to today’s world.
The HMI'’s arguments for the importance of the study of
history can also be applied to the study of archaeology.
The war over the future of education has yet to be fought
but the next few years are likely to be decisive.
Individual archaeologists cannot hope to have much
influence on the nature of the major forces which are shaping both their world and that of education. Nevertheless, it
is clear that the positive aspects of the framework within
which we have to operate outweigh the negative ones.
There is much scope for the introduction of archaeology
into schools, as the articles which follow demonstrate.

tours, and how site visits can and should be integrated with
work in the classroom.
The subject of archaeology lends itself to a variety of
educational methods and many people combine several in
their work. One example (and there are others
summarized under different headings) is the work of the
Mycenae Project members who are based at Birmingham
University. They have used exhibitions, drama, art, and
storytelling to bring the past to life. Another interdisciplinary approach is the experimental reconstruction of
kilns and furnaces by schools. This is a way in which
children can take part in valid archaeological research,
reports John Steane.
One problem with educational projects which are tied to
archaeological units is that there is often no guarantee of
continued funding. Christina Parker, who has been producing a series of pamphlets on Roman Warwickshire,
shows one way in which this problem can be eliminated
through suitable project design. Gilles Crawford, who was
also looking for a product that would continue to be of use
for some time, has designed a series of models based
around the theme of the disposal of the dead which will be
added to the County Museum's school loans collection.
Two major long-term research excavations have had
educational spin-offs, which are described here. Thousands of children visit the Lunt Roman Fort each year.
Crickley Hill, on the other hand, visits the children, or
more accurately the Crickley Hill Bus carries an exhibition to their schools.

In the first paper, Mike Corbishley discusses the public's
perception of archaeology and how this should affect the
way the subject is taught. He also shows how the recording
of gravestones can be a useful archaeological exercise for
children. Peter Clarke argues that archaeologists working
with primary and middle school pupils should concern
themselves more with helping the children to develop
basic learning skills and rather less with trying to turn
them into young archaeologists.

Finally, John Steane, chairman of the CBA Schools Committee, looks at its achievements over the ten years since it
was founded.

New technology can be integrated into school-based
studies of archaeology. The next two papers demonstrate
contrasting approaches to the production of videos, as well
as reviewing other aspects of their authors’' educational
work. Another product of new technology, the computer,
is becoming increasingly important in the separate fields of
archaeology and education. 'Sandwell Adventure' is a
computer-based learning package which is attempting to
provide a link between the two fields. The reasons behind
its creation and how it works are detailed by David
Breedon. When complete, the computer package will be
part of an integrated service for children based around the
excavations at Sandwell Priory. The following article, on
the other work at Sandwell, notes how little children gain
from the passive learning situation of conventional site

Many people, myself included, have only relatively recently been drawn into the educational side of archaeology
and this obviously generates problems. Much of the work
has been done in isolation which has resulted in a remarkable diversity of approaches. Unfortunately, I have the
feeling that on occasions we have been '‘reinventing the
wheel', going through the same processes that others have
tried before and making the same mistakes. In the short
term, the articles printed here should help to reduce this
waste of time and materials and improve the quantity and
quality of educational resources available to teachers and
children. In the longer term, archaeologists working in
education need to put more effort not only into communicating with children but also into communicating
with each other.

Archaeology, monuments, and education

In this paper I will discuss the attitudes of archaeologists
towards their public and the attitudes of the public
towards archaeology and archaeologists. I believe that we
need to understand and appreciate these attitudes before
we decide how to present archaeology to young people.
I begin by taking two examples which illustrate the
public's perception of archaeology and archaeologists. The
first example is one of the well known and, I think, clever
series of advertisements for Benson and Hedges cigarettes.
It shows a modern archaeological dig. But is it really modern? Where do you see digs like this today with boxes and
baulks? Even those contemporary archaeologists who still
believe that the vertical section tells us something about

Mike Corbishley

complex below-ground stratigraphy would be hard
pressed to get away with an excavation like this.
Today the public is more likely to see open area excavations. But it would be difficult to make this advertisement
work on an open area system. The idea of digging down
into the ground to reveal the mosaic floor would not come
across. An open area excavation here would not ring any
bells of recognition in people's minds. I believe the public
still sees excavation in terms of the holes and trenches they
were used to seeing in the well-publicized excavations of
the 1940s and 1950s. The memory is preserved by the
media who frequently present the 'hunting for objects'
view of archaeology. The idea of using vertical sections to

Archaeology today or archaeology yesterday? (Photograph courtesy of Benson & Hedges Ltd)
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explain below-ground archaeology can also be seen in
some museums, where vertical section models are
displayed. In addition, many archaeologists who dig and
record the site 'horizontally’' insist on translating this into
vertical sections when presenting their work to the
public.
Look at another detail of this advertisement. The
archaeologist's tools here are all familiar - the
wheelbarrow, spades, trowel (?larger than usual to show
up in the photograph), and the wallpaper brush. The fact
that these are correct suggests to me that the advertising
agency has taken professional advice. However, if they did,
then why choose to use a basket rather than the familiar
plastic or metal bucket? Where have you seen baskets like
this (apart from Habitat)? Answer: in photos of excavations in the Near and Middle East, for example in the
Tutankhamen excavation accounts (Carter & Mace 1923,
pl XLIII) or in Wheeler’s influential book Archaeology
from the earth (1956, pl 4b).
I would sum up this advertisement, which first appeared in
1982, by saying that it presents a particular view of
archaeology - a view which the public still holds and
which the advertising agency has cleverly exploited.
My second example is based on another attitude held by
many members of the public and in particular by some
developers and landowners. Many people think that:
archaeologists are eager to excavate as much as they
can lay their hands on; and
they have enormous powers to carry out their
wishes.
This misconception can be illustrated by one episode in
the Young and Gersher cartoon Blondie. The storyline,
told in twelve 'boxes' in the March 13 1983 edition of the
Richmond (Virginia) Times Dispatch, has an archaeologist,
called Professor James Hartley Nichols, wanting to
demolish Blondie'’s house in order to excavate the tomb of
an 'ancient Indian princess’' and preserve it in a state park.
The replies of Blondie and her husband are interesting.
'Our Home! Excavate! It would ruin our neighborhood!
Think of all the traffic! Nobody'’d have any privacy! Pop
corn vendors! Side-shows! Hot dog stands!' Not once does
Blondie demand to know by what right the professor wants
to excavate their home.
How do archaeologists contend with attitudes or ideas like
this and put their own point of view to the public? One
archaeological attitude is summed up in a book about the
archaeology of Georgia (Dickens & McKinley 1979) which
explains both the results of the archaeologists’' work and
the methods currently being used. The book finishes with
this statement:
Always remember, archaeological sites are an
'‘endangered species’'. Once they are destroyed, they
are destroyed forever. Only trained archaeologists
should dig in sites. Help archaeologists preserve the
past. It belongs to all of us!
I agree wholeheartedly with this statement and plea and,
like many archaeologists, hold strong views about what

needs to be done in the future. Nevertheless, we must find
ways of presenting our views more sympathetically to the
public if we want them to take notice and begin to think as
we do.

Excavation
In the case of excavation there seem to me to be two problems to overcome. One is that most excavations,
especially complex urban sites, present the non-excavating
public with a picture that is too difficult for them to
understand. The picture is often of a large open area which
looks superficially like a building site with deep holes,
machines, and workers in boots and hard hats. A closer
look reveals a whole series of holes, walls, and layers of different material. What has actually happened on the site in
the past is rarely obvious even when a guide takes you past
the postholes, rubbish pits, and structural features.
The second problem with excavation is that the very act of
scraping the ground with a small trowel is clearly little
short of lunatic in some people’'s eyes. The public is often
enough told that archaeologists dig into the ground but is
less frequently told why. Archaeologists usually attempt to
provide explanations but they don’t translate across the
great divide between the archaeologists and the media, and
it is the media who filter the information for the
public.
These are the difficulties of presenting excavation as a
whole but we should now look at some of the details. Here,
I think, we must look at the problems of interpreting features, stratigraphy, and objects.

Features
There are clearly difficulties in explaining what something
was like in the past from mere remnants. As archaeologists
we frequently meet the remains of floors, walls, and
ditches. We ‘'translate'’ these remains into architect-type
drawings - plans and elevations. Neither the remains nor
the plans are normally encountered by the public, except
by architects, builders, planners, and the like. There are,
therefore, inherent difficulties in explaining a feature like a
posthole, which is, after all, only archaeological jargon for
a hole where a post once stood. Do people other than
archaeologists use the word '‘posthole' when they put up
their garden fence? Explaining rather than naming features helps people to understand them. Reconstruction
drawings which match archaeological drawings or the
actual features that appear in the ground can help to translate our archaeological reality into a reality which the
public can understand.

Stratigraphy
Some of the problems outlined above also apply to the
explanation of stratigraphy. We must somehow get away
from the simplistic view that you can cut a section through
complex stratigraphy and by showing it to the public,
explain what happened in the past at a particular site.
When did you last see a non-archaeological section?
Answer: when you cut a piece of a jam-sandwich cake.
These vertical sections rarely occur in real life yet we
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expect the public to understand the concepts of
stratigraphy from them. What often occurs (on modern
housing estates, for example) is that buildings are altered,
demolished, added to, and replaced many times. The
public is used to seeing complete phases of building, one on
top of another, and our method of explanation should bear
this in mind.

Objects
Objects, I think, very often get in the way of our
understanding of the past because they have often been lifted out of their proper contexts by antiquarian
archaeologists, museums, the media, or treasure hunters.
The '‘What have you found today?’' question usually means
'What valuable/exciting/ significant finds have you made?’'
Leaving aside a particular object's possible significance or
beauty, we often need to point out that this object is only
part of the debris from the past: it forms the evidence
which we hope will help us to work out what happened in
the past. The object, like the feature, needs to be explained
in non-technical language so that people can relate to and
understand the evidence. For example:
Drag 27 samian bowl = nice bowl for fruit
Bronze Age collared urn = casket supplied for
grandma’'s ashes
Objects are often found in rubbish pits which are, after all,
only what people used before the advent of dustmen. I use
a real plastic dustbin cut in half with a glass front to make
this point. The analysis of the real rubbish inside is
interesting and informative. It shows:
Stratigraphy - if the dustbin is emptied on a Friday morning, what is the date of the layer at the bottom?
Survival of material - how much would have rotted away
in the ground before archaeologists could discover it in the
future? If the label rots from a tin how would you know if
the tin contained dog food or baked beans?
Interpretation - what can the rubbish tell you about the
family? Can we discover how many there are in the family,
and if there are any children or pets?
I think an important point to stress is that we do not
necessarily know what happened in the past; beware of
historians bearing facts. What we have is evidence which is
usually very biased - bias which some archaeologists are
reluctant to admit. On the basis of this evidence we make
interpretations - what my Latin teacher called
'intelligent guesswork'.

Monuments
Let me now turn to the second part of my title - monuments. Ten thousand people queued to see the remains of
the Temple of Mithras on a City of London building site in
1954. They went to see an archaeological excavation. Little did they realize it would soon become an ancient monument, to be displayed in a remortared form, in Queen
Victoria Street courtesy of the Legal and General
Assurance Society. Sites which have come alive again during excavation are entombed in fresh mortar and glass
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shrouds to be admired by future generations. In a few
places, like the Archéodrome near Dijon in France or our
own Butser Ancient Farm, people have sucessfully constructed replica sites for the public which can be admired
and understood. There are, of course, upstanding walls in
some monuments but even the apparently well-preserved
sites (such as Dover Castle) are actually only the remnants
of what was once there. In many cases, such as the public
baths at Wroxeter, the outline of the building survives like
a sandstone and concrete architect’s plan. It has to be
brought to life in people’s minds from what little remains.
An exercise I often use with children and adults is to take
the plan of a building they know, for example a house. If
they can build up a picture of the house from the foundations this will help them with the remains on a site.

Education
I have been using the word 'public'’ above even though this
paper is part of discussions about presenting archaeology
to young people. I do not see a clear distinction between
the way we should present archaeology to the adult public
and the way we should present it to young people. There is
a clearer distinction between what we might present to
young people on their own or with their parents, and what
we might present children to do as part of their school
work.
What can we do ‘'educationally'’ with the archaeological
remains we are left with? We are fortunate in that we have
remnants of structures and buildings for almost all the
periods of occupation in Britain in the past. We certainly
have objects from all periods. We do, however, have to
start with the remnants and make them '‘tell'’ us what the
past was like. We must begin with an archaeologist'’s eyes:
we are working from the evidence to the interpretation, or
to use a more familiar phrase, from the known to the
unknown.
‘'An archaeologist's eyes’' - ie being the archaeological
detective looking for clues - means beginning with the
landscape, looking for evidence of past activity, narrowing
down to an individual site, and then beginning to take that
apart stone by stone, as it were. The questions are: '‘Why is
this stone a different colour?'’ or '‘Why is this earth mound
higher at this end?' We should not ask '‘What was this site
used for?’' until we have gathered the evidence to enable us
to make that sort of enquiry.
The good detective and the good archaeologist will make
accurate records of the crime/scene of the past. Young people should be encouraged to do this too. One useful project
is graveyard recording. There are now good books to help
the teacher (Jones 1984; Dix & Smart 1982; Powlesland
1985). Such a project encourages clear thinking and
accurate recording in the field and allows the class to
analyse a mass of data back at school. It can be used for
maths and computer work, creative writing, artwork, and
many other aspects of '‘normal’' curriculum work. An extra
bonus is that children are doing real archaeological work collecting and analysing data which probably no one has
collected before. It is also non destructive work., or should
be if the flora and fauna of the churchyard are respected yet another area for study.
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Graveyard recording by pupils from Great Oakley Primary School, Essex. This recording was the first stage in an ecological
survey of the churchyard (photo: Mike Corbishley)

Some teachers have completed work on field monuments
at professional level. For example, Derek Hunter, a
teacher at Warout Primary School in Glenrothes, led a
group of pupils to record formerly unnoted medieval
remains on Barrinton Muir and won the CBA Schools
Award sponsored by Lloyds Bank in 1981 (Hunter
1982).

Experiments and drama
Some teachers have taken the interpretation of
archaeological evidence a stage further and created in their
own schools or on playing fields experimental or scientific
sites. One aspect of this work, experiments with pottery
and iron is discussed by John Steane elsewhere in this
volume, and the work of several schools has now been
brought together and published (Croft 1982). Bringing the
past to life can also be achieved by drama and role play.
The pioneers of this technique on ancient monuments and
historic buildings have now published their experiences
for teachers to use (Fairclough & Redsell 1985).

I will end this paper with a brief outline of a project carried
out at Gosbeck's County Primary School in Colchester.
The project was devised by Lillian Welsh, the assistant
head. The idea was for the school, of 170 pupils, to find out
about archaeological methods, the Romans in general, and
the Romans in Colchester in particular during an 11-week
period in the summer term of 1985. Apart from wanting to
start from an archaeological point of view there was nothing too unusual about this type of project in a primary
school. What was unusual was that Lillian Welsh was
determined that all the children in all their lessons should
be working on this Roman theme. The children used the
evidence collected (from research in the classroom, visiting 'experts'’, demonstrations, and visits to excavations,
the museum, and various monuments) to form the basis
for their everyday maths, writing, art and model work,
environmental studies, and so on – even games.
Here are two examples of the sort of work done by these 511 year olds. One, illustrated here, was done by ten-yearold Catherine Gildea who was encouraged to put herself

Archaeology. monuments, and education

‘'The broken pot'’ by Catherine Gildea
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into the ‘'mind'’ of a potsherd. The amount of detailed information she has gleaned from the project is clear. What she
has produced is a very acceptable piece of primary school
work, good enough to satisfy any parent, school governor,
or Her Majesty’s Inspector of Schools.
The other piece of work, not pictured here, was maths
work carried out by the youngest class. They collected, by
measurement at the Castle Museum in Colchester, information about the steps leading up to the Temple of the
Emperor Claudius. This information was then used as an
exercise in block measurements and areas.
At the end of the project the school was literally full of the
children’s work. The whole school bubbled with excitement one Saturday as they showed their work to their
parents together with a play called ‘'Beryl and the
Romans’', a Roman religious procession, '‘Roman' songs,
chariot races, and even a slave auction.

Conclusions
I think there are three main conclusions to be drawn:
Archaeologists should rethink what they present to
the public/children/schools, making sure that the
way they convey the information/ideas/attitudes is
understandable.
Archaeologists should emphasize that to attempt to

understand the past we must begin with the
evidence.
Archaeologists should encourage schools to gather
the evidence and use it to carry out curriculum work
instead of just using a visit to an excavation or monument as an addition to the study of a particular
period.
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Peter Clarke

What does archaeology have to offer?

Archaeology, presented well, offers a wealth of material
that is relevant to the school curriculum. Archaeology presents real evidence and artefacts relating to real people
from the past, it fuels the natural inquisitive instinct of
many young people, and it provides a unique mixture of
scientific method, practical work, and imaginative conjecture based on the evidence of real things. Archaeology
spans academic disciplines in a unique way, encompassing
aspects of a variety of subjects, thus making itself ideally
suited to project-based work in schools. Perhaps its
greatest advantage is that to most young people it seems to
be a very exciting subject.
Notwithstanding these potentially wonderful attributes,
however, archaeology presented poorly can be esoteric,
dreary, and full of the kind of mumbo-jumbo that is likely
to build a wall between the archaeologist and the the
public (and is certain to switch off the enthusiastic
youngster). The subject suffers from a dichotomy between
its public image and the reality of archaeology on the
ground. The public media image of spectacular archaeology is composed of the grand project patronized by
royalty, the heart-throb presenter in search of an enigma,
the eccentric academic in the sands of Egypt, and the
misinformed news report. The local archaeologist visiting
his local school or teachers'’centre is likely to have these
preconceptions forced upon him and he may find himself
expected to perform as the all-knowing expert on the
Romans, the Neolithic, and probably the Victorians too,
when he only wants to be able to talk about his consuming
interest in postholes or whatever. To avoid these conflicts,
archaeology must be presented to young people for the
right reasons and in the right way. There must be a common
understanding
between educationalists and
archaeologists about what is expected and what can be
offered. The archaeologist must be aware of how his
subject can be integrated into schools in a useful way - and
must adapt his approach to facilitate this - while the
teacher must be given the opportunity to become aware of
the wide range of skills and approaches that have direct
relevance to work in schools. The discovery of common
ground is not an easy process. It follows that a degree of
real commitment is required from both sides and that both
sides must be prepared to make compromises. Presenting
archaeology for the wrong reasons (as a hollow 'community' element in a Manpower Services Commission
project proposal, for example) without the commitment to
the long-term development that is required is likely to be
less than successful.
In this paper I am concentrating on how archaeology can
be used at the primary and middle school levels. The purpose of presenting archaeology to this age group is not to

recruit and train young archaeologists (although this
might be a consequence), nor is it to provide a set of readymade answers and facts for project work in history lessons.
The popular image of archaeology needs to be broken
down and replaced with a flexible approach to specific
skills and methods that can be relevant at different levels
in schools. The archaeologist needs to see his subject as a
series of unique elements that can be used for their own
value as educational tools, as well as being studied for their
relationship to archaeology as a whole. He needs to be able
to relate these elements to the educational development of
children and perhaps allow the links with archaeology to
be temporarily suspended. In this way the skills that are
needed to cope with the complex concepts contained in
'grown-up'’archaeology can be built up slowly, leading to a
better understanding of the subject as a whole by both
children and their teachers.
The following examination of some approaches to the
subject, particularly with primary and middle schools in
mind, is an attempt to identify specific skills that may be
useful for this age range. The approaches are interlinked
but can be introduced independently according to the
needs of the teacher and the school.

Using evidence
Understanding the nature of evidence, being able to
evaluate it, and use it to make hypotheses and reach
informed conclusions are skills that have uses beyond
archaeology. The importance of evidence is indicated by
the emphasis it is receiving in new history syllabuses and
in science and technology lessons. Archaeologists are
skilled at handling a wide range of evidence drawn from
many different sources. Much of this evidence is very
abstract in nature despite the fact that it has been gleaned
from material remains. The sophisticated and complex
spectrum of evidence to be seen on an archaeological site,
for example, is likely to be far too complex for young people to understand easily. It is, in my opinion, best avoided
if children are to be given a chance of grasping the actual
nature of evidence, what constitutes good evidence, what
is subjective and objective evidence, and how sensible conclusions may be reached by examining different sets of
evidence in different ways.
The archaeologist must choose suitable types of evidence
depending on the age range of the pupils. Actual finds are
best. The use of pottery sherds (if they are available) gives
children a kind of material to handle that is already
familiar. The task of looking for 'clues' in the pottery can
be presented in different ways. Sorting and grouping will
provide different clues depending on the criteria used.
Assembling sherds that might fit together will help
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children to respond to similarities and differences in shape
and texture. Grouping colours, rough and smooth, large
and small, etc will help to show how the same material can
be used to produce different clues that might change the
conclusions drawn from the evidence. Assembling '‘fake'
collections of artefacts to demonstrate different types of
sorting and grouping seems to me to be perfectly justifiable
provided that the children are told what has been done.
Using new artefacts is just as good if old ones are unavailable. Mixing old and new sherds would give opportunities
for sorting based on ideas about chronology. Mixing
machine-made with hand-made sherds could also help
children to perceive the differences between the two. If
possible, though, the use of '‘fake'’ evidence should lead on
to a set of real evidence so that the complications and
inconsistencies of real archaeology can be pointed out at
an early stage.
The variety of children’'s conclusions based on evidence in
front of them may be alarming to some archaeologists. In
my experience, this is a problem that can lead to catastrophic misunderstanding between archaeologists and
educationalists. It is very difficult for a knowledgeable
archaeologist to sit back and allow a group of children to
reach conclusions that are wildly unrealistic and '‘untrue'.
While I am not suggesting that children should ever be
knowingly allowed to retain misinformation about the
past, I feel that the process of learning about evidence
includes coming to '‘wrong’' conclusions. Provided that the
conclusions have been reached by reasonable means, it is
quite acceptable to leave them unchallenged. I am assuming, though, that learning to test one's conclusions is an
element of learning to use evidence, and that by doing this
a closer approximation to the truth might be reached. It is
important too that children learn that archaeological
'truths' (or any scientific knowledge) are not necessarily
fixed and can change as new evidence becomes available.
In some instances, therefore, a child's conclusion based on
the evidence available to him is just as valid as that of the
expert with his wider knowledge.

Children fieldwalking (photo: Mike Corbishley)

Evidence such as photographs and maps needs to be
introduced with care. The conventions of archaeological
maps can be quite complex for these age groups and one
needs to be sure that the concept of evidence is understood
before they are used.

Dramatic reconstructions
As a slight diversion, dramatic reconstructions deserve
consideration here. There is understandable controversy
as to the validity of reconstructions using costume and
replica artefacts. As an end in itself, I doubt if the dramatic
reconstruction has much value to archaeology. It probably
has more relevance to drama and historical ‘empathy’
unless it is used as a device to encourage children to make
positive decisions based on evidence of different kinds. A
simple reconstruction based on the children'’s use of
evidence is a good way to stimulate decision-making and is
a very good way of testing wrong conclusions. There is also
something to be said for the use of the imagination in
throwing up questions based on small amounts of
evidence. Drama forces the imagination to come up with
unexpected ideas in ‘'real' situations and this can be a very
important way of bringing evidence into focus. Drama is
also great fun, especially for very young children, and as
long as the drama can be centred round the children'’s
ideas rather than using them as small actors in an adult
game, it can be a very useful approach.

Understanding materials
As someone who is concerned with presenting museum
objects to groups of children, I am always aware of how
essential a knowledge of materials is for the appreciation
and understanding of artefacts. I am also aware that
children (and many adults too) lack basic experience of different materials and are unaware of their significance and
qualities. The story of man’'s relationship with materials is
the history of technology and is directly related to his culture. The understanding of materials is, therefore, an
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important aspect of knowing about man’'s past from a
study of his remaining artefacts. It is easy to overestimate
how much experience children have of different materials
and to assume that knowledge of the differences between
stone, pottery, metal, and organic materials can be taken
for granted. The vocabulary associated with the appreciation of materials has to be available before any useful
discussion of many aspects of archaeology can take place.
Experience of textures, weights, etc and the subsequent
expression of those qualities and quantities in verbal, written, or visual terms provides the basic concepts and
associated vocabulary that are needed to articulate the
finer points of using other evidence. A child who is able to
differentiate not only between stone and pottery, but also
between crude and finely-made pottery, and is able to
articulate those differences, can draw more meaningful
conclusions from a collection of sherds than one who cannot differentiate. A child who has handled hand-built,
thrown, and moulded pottery sherds and has noticed their
different qualities and applications is in a better position to
guess the function of the pot from which they came than
one who has not had this experience. It is important,
therefore, that the basic understanding of materials and
their nature is built up. There is no reason why this has to
be done with archaeological material but I suspect that the
added interest of handling old artefacts is an important
consideration in stimulating work of this kind. There is no
reason either why particularly fine material has to be used;
the finds from a good fieldwalk should provide ample
material to work on.

Fieldwalking
Fieldwalking is a particularly useful activity since it combines the use of evidence with an understanding of
materials. It is a real aspect of archaeology that can be
undertaken by children who can feel that they are contributing something positive to their local field archaeology unit. An understanding of materials has to be gained
before the walk (otherwise the whole field tends to end up
in the classroom!), so the children are given some incentive
to learn the differences between natural and man-made
materials. As an exercise in archaeological observation,
fieldwalking is ideal and, linked with simple map work and
follow-up help from the archaeologist, it can form an
excellent introduction to the subject.

The use of archaeological material in
schools
The danger of damage to archaeological finds as a result of
being handled is one of the major problems that has to be
resolved before archaeology can be presented effectively in
schools. Archaeologists and museum curators are rightly
concerned about using collections for this purpose. It is
wrong, however, to extend this concern to all archaeological materials. There is no way to make handling collections and loan items completely safe but the level of hazard
to which they are subjected has to be evaluated and
weighed against the value of the material to education.
The level of hazard is sometimes overestimated and
should be seen in perspective. The Warwickshire Museum
loan collection includes several cases containing stone and
bronze tools, Roman sherds, painted wall plaster, tesserae,
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and reconstructed pottery vessels. Over the last ten years
these have been to schools in Warwickshire up to six times
per year and have been used in a wide variety of situations
and with all age groups. Some of the items are packed in
foam and can be easily removed from their cases. Others
are in 'display'’ cases with removable perspex lids to allow
limited handling. During that period, despite almost constant use, there have been no losses and only a little damage
to one flint flake tool. One case of Roman pottery has been
in circulation since 1950 with no losses that I can detect. It
is salutary to note that a case of replica Bronze Age
weapons has suffered considerable damage because of the
brittle nature of the resin from which they are made. A
comparable case of genuine tools is in perfect condition. I
know that one event might change this good record but I
trust that teachers are well aware of potential security problems in their schools and use our loans intelligently. The
security in most schools is at least as good as in some
archaeological stores that I have seen although this may be
no fair comparison. If there is to be a commitment to promoting archaeology in schools, then there must be an
equal commitment to consider which artefacts may be
withdrawn permanently or temporarily from archaeological collections to be used as handling material. Weighing
the disadvantages to the collections against the advantages
to education must provide some common ground to the
benefit of both archaeology and children.

Approaches and strategies
The assumption may be made that I am expecting
archaeologists to spend a great deal of time in the
classroom working directly with children. I am not
advocating this unless, of course, archaeologists want to
become teachers. It is essential, though, that anyone who
wishes to present his subject to young people gets to know
his market. The best way to do this is to meet them on their
own ground rather than on visits to archaeological sites.
This can be done as a one-off visit, but a regular involvement in the work of a class or school can be of much more
benefit to both sides. As I have suggested, presenting
archaeology in schools needs much preparatory work on
basic skills before the subject can begin to be understood
on a higher level. It would perhaps be over-idealistic to
expect archaeologists to combine forces with other
environmental and historical disciplines but this would be
the best way to integrate archaeological work into a much
broader project.
There is much that needs to be done to teach teachers
about the potential of archaeology as an effective
educational tool. Presenting archaeology to teachers so
that they can adopt the aspects that seem most useful is
perhaps where most work needs to be concentrated. I
suggest, however, that the same constraints that apply to
adapting the subject for young people also apply when producing information for teachers - not because they are
comparable to young people but because it is wrong to
assume that they have the basic understanding of the skills
that they will be expected to pass on.
It may be worth emphasizing here that the purpose of presenting archaeology to young people is not to recruit or
train young archaeologists. The main aim of the exercise is
to decide which particular aspects of the subject are useful
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in the general education of young people and how those
aspects can be presented in a meaningful way. Convincing
teachers that archaeology has something useful to offer is
the first step (assuming that archaeologists themselves are

already convinced). Providing support and materials is the
next requirement, combined with the will to continue a
long-term commitment to the development of the
relationship between archaeology and education.

The use of video in the introduction of archaeology
in the primary school

Peter Stone and Peter Phillips

Introduction: the archaeology and
education project

try out a number of activities that can be inferred, from
archaeological and other evidence, as having been available in the Neolithic.

The Manpower Services Commission Community Programme Scheme 'Archaeology and Education' was set up
by the Department of Archaeology, University of
Southampton, i n F e b r u a r y 1 9 8 5 . I t s b r i e f w a s t o
disseminate the experience and expertise of the Department of Archaeology to a much wider audience than would
normally be possible.

The project relies heavily on a broad multidisciplinary
approach to teaching that does not restrict the children
solely to learning 'facts' about the past. It is the ease with
which subjects such as mathematics and English can be
incorporated into the work that has made the project such
a tremendous success with teachers at the primary
level.

The bulk of the team's work is with local schools. Four
major objectives have been defined:

The video

1)

to demonstrate that there is evidence of the past in
the physical environment everywhere around us-

2)

to show that this physical evidence of the past is
under continual threat from ever-present and ever
changing
human
interaction
with
the
environment

3)

to integrate this unique category of evidence into the
study of the past in local schools

4)

to develop material that is in keeping with the
'enquiry-based' curricula now favoured in many
schools

The Avebury Project
In an attempt to achieve all of the above objectives a project was developed for use with primary and middle
schools. The project leant heavily on earlier work carried
out by one of the authors in conjunction with King Alfred's
College, Winchester, and Weeke Junior School, Winchester, and has been described in more detail elsewhere
(Richardson 1984; Stone 1986).
During the project, which has become known as the
'Avebury Experience', children are exposed to a series of
different teaching methods in an attempt to develop their
understanding and enjoyment of prehistory and archaeology. The full project starts with the teachers being taught
about prehistory and archaeology. The children then
receive normal classroom teaching, both from their
teachers and from members of the team, before being
taken to see the prehistoric monuments around Avebury.
The project climaxes in a day of‘'experimental archaeology'’on the school field. With the help of experts, the
children try out a number of skills which, they have
discovered through archaeological evidence, were available to the builders of the Avebury monuments. They also

As in all of the projects carried out by the team, it has been
our aim to leave behind enough material about any particular project for schools to be able to carry out the work
in the future without the assistance of the team. The usual
method is for a short booklet to be written about the project, aimed at either the teachers or children (see eg Planel
1986; Hill in prep). However, it was decided in this case
that something extra was needed. Many teachers had
originally been very sceptical about the worth of such a
project in the primary school, given the difficult and
abstract nature of much of the material, and it was to combat this initial worry and to bring out the full flavour of the
project that it was decided to produce a video of the
work.
Initially we intended that the video should be aimed at
children, so that it could be used as part of the teaching
material for any further, similar projects. However, after
some initial discussion, this idea was dropped and we
decided to concentrate on a video aimed at teachers on inservice courses and student teachers at college. There were
a number of reasons for this change in emphasis.
Firstly, it was hoped that the work would eventually have a
wider audience than just Hampshire schools. It was hoped
that other schools, not geographically close enough to visit
Avebury, would take up the ideas behind the project and
manipulate them for their own local environment. There
may well have been interpretive problems had the children
visited one group of monuments and seen another group
on the video.
Secondly, and related to the first point, similar problems
may have arisen had different activities and skills been
shown on the video from those carried out at school. This
would especially be the case if (as would be quite likely) the
school did not have as much manpower or expert help as
would be available from the Archaeology and Education
Team. Some of the activities would also be different if the
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Children at Avebury (photo: Philippe Planel)

chronological period had changed either as a result of
syllabus constraint or because of the limitations of the
local monuments.
Thirdly, it was felt that a video aimed at teachers could do
more to break down the barriers blocking the introduction
of archaeology into schools by explicitly explaining the
potential value of archaeology to the wide-ranging
primary curriculum. H a d t h e v i d e o b e e n a i m e d a t
children, this potential value might have been lost because
some of the wider-ranging educational points could only
have been introduced implicitly. The Avebury Project
approaches both education and archaeology in new and
exciting ways. It is the hope of the team that such work will
eventually become the norm rather than the exception and
the use of video was seen as an excellent way to put these
ideas across.

Technical aspects of the video
Once it had been decided that the video was to be aimed at
teachers and student teachers its length, content, and
general production had to be decided.
We needed to make the video short enough to keep the full
attention of audiences, but long enough to put across all of

the messages we wanted to transmit. We eventually
decided on 12-15 minutes so that it could easily be shown
(after a short introduction) in lectures to teachers or
students who could then spend the rest of the lecture
discussing the ideas put forward in the video.
The video medium is not ideal for the communication of
facts; where it excels is in giving the flavour of an activity.
In the Avebury Project video we particularly wanted to let
teachers see children taking part in the different activities,
and becoming excited about the past through what they
did. We knew the type of things we wanted to record, but
realized that we would have to wait and see what we got
before we wrote the final script.

To script or not to script
Filming without a script is an adventurous way to make
programmes, and not one that we would particularly
recommend. It is so easy to end up with miles of worthless
shots and a very sloppy video. For most topics and production styles a detailed script (based on careful consideration
of the programme’s aims and objectives, its target
audience, and the changes it is hoped they will undergo as
a result of seeing it) is the most important single element in
programme making. But when filming non-professionals

Videos and archaeology in the primary school

in general, and children in particular, writing the script
after shooting is often the only way to work
For example, in the three most recent videos that
Southampton University’s Department of Teaching
Media has produced on science in primary schools (Teaching Media 1986a; 1986b; 1986c), it was the only possible
method of working. For such programmes, where the
video unit had to visit a number of schools, see what they
were doing, and incorporate the results into videos that
would excite children and teachers - and where the spontaneous comments, responses, and interview answers of
the children were a key element in the video’s success - a
script would have been more a hindrance than a help
('Right, Tracey, will you try and give me a spontaneous
answer in which you tell me how much you liked visiting
Avebury because the visit showed up the strong
educational potential for incorporating archaeology into
the primary school curriculum...’').

Avoiding self-conciousness
When filming in schools, we found that most children
forgot about the camera and crew (director, cameraman,
sound recordist, and sometimes camera assistant) after
about half an hour, and then got on with their work with
little or no distraction - so long as we took care to be unobtrusive (there were no shouts of ‘'Action!’' on this shoot).
One of the ways the crew could keep a low profile was by
using radio microphones on the children. This was particularly important when the children were moving about:
it had been easy to conceal a microphone near the computer which a couple of children were using for word processing in the primary science videos, but on the
experimental day there were children working all over the
school sports field. In an ideal world, one would record
children by having an invisible sound recordist holding an
invisible microphone, which s/he could point at whichever
child was speaking. But making a video is a series of compromises, and the flexibility and superior sound quality
that the hand-held microphone would undoubtedly produce have to be sacrificed in order to get the children
behaving naturally.
The main criticism we have received of the video is that we
hear too much talk from teachers and not enough from the
children. This is partly because, at the time of shooting, we
could only record two channels of sound, so we put one
radio microphone on a teacher and the other on one of the
children. Sometimes we were lucky with our choice of
such children; at other times these 'lively'’ ones would have
nothing to say. On the Avebury Project, the children
seldom knew when they were being filmed while they were
working, but they obviously knew when they were being
interviewed (we shot several interviews, but only one
appears in the final video).
When selecting which children we would interview or get
to wear radio microphones, we found that the three most
important considerations were:
1)

Could they give useful and sensible answers to the
interview questions? With careful editing one may
be able to tidy up some rambling or hesitant replies,
but if they are too disjointed, even the best editing in
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the world will not salvage them. In such cases we
found it was far better to ask the children to think out
their answer, with gentle prompting if necessary,
and then ask the question once more and have them
pretend they had never answered it before. Such an
approach gets as close as possible to the ideal of a
fully-scripted programme, given the constraints
under which we had to work.
2)

Could they speak clearly enough to be recorded
satisfactorily? One of the problems we have found
when filming in schools is that children will often
only whisper for the microphone instead of
projecting their voices properly. We do not know if
this is caused by peer group pressure, lack of
confidence with strangers, fear of the camera, or a
combination of all three.

3)

We also selected children who, while not showing off
for the camera, did look as if they enjoyed being in
the video.

Finally, when dealing with children it is very important
that the person who interviews them is really interested in
what they are doing and saying, is able to get them relaxed
in front of the camera, and encourages them to answer for
themselves. A series of questions that leave the children no
room to develop their ideas or to give their own opinions
makes for a very flat and uninspiring programme.

Why shoot on video?
At the Department of Teaching Media we can shoot 16mm
film, and a choice of video formats: ¾in BVU (Hi-Band),
¾in U-Matic (Low Band), and ½in VHS. When money is
no object, film has many advantages, notably flexible editing of picture and sound and excellent picture quality,
especially when the material is to be shown to large
audiences (25 or more). Film costs us about £14 per
minute to shoot, compared with about £0.60 per minute
for video. VHS video, while light and portable, does not
give satisfactory quality when you need to edit the
material, or when you are having copies made of the programme. Hi-Band video gives the best quality (it is the format used for Electronic News Gathering in the UK), but is
expensive for us to use as we have to hire the editing equipment. For the Avebury Project we used Low Band UMatic, which gives acceptable quality and can be edited
in-house.
The cost of materials (the fifteen 20-minute video tapes we
shot, the ¼in audio tape, and the edit master video tape)
came to £170.

Other technical matters
Apart from such routinely tedious matters as video camera
batteries which have the annoying habit of always going
flat just when you need them most and are furthest away
from mains (for example, on top of Windmill Hill), there
were other technical problems unique to shooting the
Avebury Project.
Firstly, because of our constraints of time and money, we
had to fit all our shooting into just five school days. When
we went to Avebury, the video crew travelled on the same
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coach as the children, so there was no opportunity to get
there early and have the camera and lights set up in the
museum before the children arrived. It was quite a strain
to try to be one step ahead of the children as they encountered each new artefact or monument so that we could
record their initial reactions, and still allow them to carry
out their academic project.
Secondly, there was only one experimental day at the
school. We felt it would be boring to show the same
children doing more than one activity. This could also
have led to the accusation of our only filming the brightest
children (despite the fact that many teachers have commented that it is often the less academic children who
really blossom on experimental days). So we had to
remember which children we had filmed doing what; as
the children circulated from activity to activity, we had to
dash round in the opposite direction.

The editing experience
Editing a programme that has been shot without a script is
much more of a challenge than editing one where each shot
has been planned to join neatly and naturally onto the previous one. Our first step was to spend some time viewing
the rushes (unedited master tapes) and preparing a shot
list which gave a detailed description of each shot plus our
evaluation of how well it served the aims of the video.
From this we wrote a script in two columns - a description
of the shots we wanted, with the narration to be spoken
alongside them. When we had recorded the narration, editing consisted of finding the very best section of each of our
selected shots, and joining the shots and narration together
in the most effective way possible.
Even when working on a scrupulously planned and scripted project, it is sometimes only when one sees how the
shots that have actually been obtained fit together on the
screen that one discovers what the programme is really
saying. This is much more likely to be the case when the
programme has been shot ‘'on the hoof'', like this one. It is
certainly true that one'’s judgement can become a little
blunted after three days in the editing suite. We found it
helpful to have colleagues take a fresh look at the edited
video, and decided on a number of changes after considering their reactions.
The only other significant technical hurdle we had to overcome in making the Avebury Project video was when
shooting slide shows: add too much lighting and you wash

out the slides, and neither the class nor the camera can see
them; add too little and the camera will only register electronic noise. We got round this problem by bouncing the
light from 800 watt quartz filming lights off the ceiling, ie
pointing the lamps at the (white) ceiling so that only diffuse light fell on the subject. A word of warning if you try
this approach - you need to take care with the type of ceiling and how far away you put these very hot lamps. Ceiling
tiles can easily get overheated!

Conclusion
The project was seen (by both teachers and team) to have
achieved all of the objectives outlined above, especially the
third and fourth objectives; the video has already
stimulated a number of teachers to begin to use similar
methods in their schools. In this type of work
archaeologists and teachers can create a greater awareness
of the archaeological heritage which is an integral part of
the environment. It is through this awareness that a fuller
understanding and appreciation of the environment - and
of the past - can be developed.
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The Prestatyn excavation: education, presentation, and video

Excavations were carried out by the Clwyd-Powys
Archaeological Trust on a Roman bath house and civilian
settlement at Prestatyn from April to December 1984 and
from May 1985 to January 1986. The post of site director
was funded by Cadw, which had been set up by the Welsh
Office in 1984 as the Welsh equivalent to English
Heritage. In the first year, the excavation staff comprised a
team of twelve recruited through the Community Programme of the Manpower Services Commission (MSC).
One post within this team was an Education Officer, funded for twelve months, and I was appointed to the post.
The following year, the team was expanded to 30 participants and I was funded by Cadw to help supervise the
excavation. A new display/graphics officer was funded by
the MSC, along with a pool of guides chosen from the
enlarged digging team. There was a limited budget for
education, display, and presentation for both seasons,
paradoxically without any specific input from Cadw, the
body created by the Welsh Office to increase public
awareness and improve presentation of sites and monuments in Wales (as well as to administer funds for rescue
archaeology). Nevertheless Cadw had made it clear in
various ways that they would like to see considerable effort
put into the field of public relations at Prestatyn and other
‘publicly accessible’ sites in Wales. With the commendable
exception of Archaeology in Clwyd, published annually by
Clwyd County Council, archaeology in North Wales has
so far presented a somewhat remote academic profile, and
Cadw wished to counterbalance this.
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served as useful visual aids for members of the digging
team who showed visitors and school parties around
the excavation.
At the beginning of the first season’s excavation, three
small booklets were produced. One was for adults, explaining the aims of the excavation, and two were for children
(in English and Welsh), with a high proportion of illustrations to text, explaining the general principles of Roman
bath houses based on the Prestatyn example. The Welshlanguage version proved very popular, especially with
Welsh-speaking school parties. A teacher’s guide was produced at the end of the excavation as a valuable supplement to the Prestatyn video (see below). The pack includes
copies oforiginal site and finds record forms and drawings,
in particular a drawing of a dog skeleton at 1/5; copies of
brooch illustrations prepared for publication; diagrams to

Twice-daily guided tours of the Prestatyn excavations
were provided throughout the two summers. For the duration of the excavation, weatherproof display boards were
erected around the edges of the excavation and in particular round a small and readily intelligible Roman bath
house first uncovered in the 1930s; the display screens
were mostly at small-child level, tilted upwards so that
adults could read them easily without stooping. These
boards contained reconstruction drawings and plans with
a brief text explaining the views from each point, and were
regularly updated as the excavation progressed. An exhibition was housed on site until the weather deteriorated in
October, in a large reinforced polythene tent of the type
generally used for wet weather digging during winter
excavations. This exhibition contained photographs and
coloured drawings as well as two models of the Roman
bath house; the larger, at a scale of 1/20, was cut away to
demonstrate the functioning of the hypocaust system.
It was intended that these displays would make the excavation and its aims more intelligible to visitors who came in
the evenings or between guided tours on weekdays, and at
weekends. The exhibition tent and display boards also

Local school children washing pottery and bone on site
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Cut-away reconstruction drawing of the bath house
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The open day: diggers dressed in Roman costume with the Ermine Street Guard and competition winners

amplify the film sequences about the grid system, planning, levelling, and section drawing, and a bag of silica gel
included for class experiments on packing, storage, and
moisture. Also included are copies of graphics used in the
video, suggestions for further class work, and addresses of
useful contacts in Wales and England. In addition, a popular booklet with line and halftone illustrations
throughout summarizing the site and finds is in press at
the time of writing (April 1986).
Several thousand people, including holidaymakers and
local residents, were shown round the excavations. School
parties, brownies, cubs, and other childrens'’ groups were
given special priority during evenings and at weekends. On
guided tours, children were allowed to handle robust pottery, bone, and tile, and were shown waterlogged Roman
timbers and delicate small finds at close proximity.
Children of upper primary/lower secondary school level
were allowed to wash and mark finds under supervision
and, in fact, carried out the bulk of this essential job during
the summer holiday and at weekends during 1984. Older
children were allowed to work in small, closely-supervised
groups on the excavation. Among the many helpers were
members of the Young Archaeologists'’ Club on holiday,
the local branch of the YAC - set up at Prestatyn High
School during the excavation - and older children from the

Intermediate Treatment Centre in the care of the Social
Services Department at Rhyl.
Open days were held each summer, and were a great
success. A selection of the finds was put on display and
diggers, dressed in Roman costume, showed visitors round
the site. The highlight for children was the Roman soldier
fancy dress competition, judged each year by members of
.
the Ermine Street Guard’1 Children were provided with
instruction sheets and patterns to work from in advance,
and helpers (local girl guides as well as members of the
excavation team) were on hand with raw materials during
the open day to dress last-minute contestants. There was
considerable local and regional media interest in the competition. BBC Wales (Cardiff) broadcast a feature on it and
distributed pattern leaflets free of charge throughout
Wales', whilst I broadcast on '‘Life for a Roman soldier in
Wales’ for BBC Wales' '‘Playday’ programme'.
As well as the on-site exhibition, a second display was
staged in the foyer of the Prestatyn library from spring
1984 through to spring 1986. Material was also prepared
for an exhibition travelling round libraries in Clwyd. The
Prestatyn library exhibition was regularly updated and
contained photos and coloured drawings as well as finds
from the 1930s excavations at Prestatyn. A special feature
was the inclusion of a number of pieces of very fine,
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Artist's impression of a Roman kitchen, featuring the portable oven or clibanus found at Prestatyn

coloured artwork, poems, stories, and a tape recording of
impressions, all produced by primary school children as a
result of their visit to the excavations. I gave talks in North
Wales libraries during Children's Book Week, accompanied by recent finds and the bath house models. On the
Ides of March 1985 an evening talk, with slides and music,
an exhibition, and a Roman banquet, were held in Prestatyn with brave souls tasting 'authentic' Roman food
from Apicius'’cookery book (Flower & Rosenbaum
1958).

video at upper primary/lower secondary school pupils;
accordingly advice and technical assistance were sought
from a local teacher-training college. Sadly, this help failed
to materialize and, after several delays caused by this and
by the inclement weather of the summer of 1985, the
finished video was produced solely by myself, with professional technical assistance at the editing stage. The
resulting video would not stand comparison with the slick
products of professional film producers, but it still provides a valuable educational tool.

To take all this work a stage further, and provide a more
permanent record as a supplement to school visits and
slide shows, it was decided to produce a video of the
excavation. Preliminary work started late in the summer
of 1984 but the slender resources available were fully
stretched at that time in preparing exhibitions and display
boards, and in training guides. However, during 1985 the
video project was taken up again and completed. The
original intention was to produce a film of around twenty
minutes'’ duration, using the Prestatyn experience to
explain the general principles and process of archaeological excavation. It was intended that the video would be
general rather than 'site-specific' so that it would be of
more use to teachers nationally2. It was hoped to aim the

The production of the video proved a very cost-effective
exercise. It cost less than £400 to produce, including two
days'’ hire of a video camera and recorder (£30), and the
cost of three days spent in a fully-equipped editing studio
with a trained technician to edit the film and record the
commentary. The salary of the Education Officer has not
been included in this estimate since it was an MSC-funded
post. These labour costs would have included the cost of
time spent in preparing the script and sequence of shooting, filming on site, editing, and recording the commentary, in all about two weeks'’ work. However, about
three-four weeks ought to be allocated to this task if the
education officer is an inexperienced recent graduate.
These costings compare favourably with the £9,000
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quoted for production
commercial company.

of

a

similar

video

by

a

There is about four hours’ film on the original video
cassette which can be re-edited at any time in the future for
a different audience or to serve a different purpose, for
example propaganda by archaeological units, or for Welsh
local history syllabuses.
Invaluable experience was gained in the production of the
video, especially at the editing stage. For instance, even
before editing was completely finished, it was clear that the
video could be re-edited immediately to produce a better
product, although only at a further cost of £200-£300 for
professional editing help. It may therefore serve a useful
purpose to pass on some of the lessons learned during the
production of the Prestatyn video for those who are considering producing their own3. It is worth noting first of all
that I had no previous experience of using a video camera,
only of 35mm camera work for recording and publicity
photos on an excavation; I had absolutely no experience of
the process and potential of editing video films.
Before attempting to produce a film it is important to
establish well in advance who your intended audience is
and what you wish to tell them. The content of the film
should be kept simple and you should resist the urge to
cram all the good sequences in just because the lighting
was terrific. Secondly, it is very important to prepare a
script and cartoon sequence of shots in advance and
adhere rigidly to this during filming. The importance of
this became clear to me during the editing stage when it
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can save considerable time and frustration searching back
and forward through tapes.
Excavations tend to be rather static and hence potentially
a dull subject for video, so it is important to try to film as
much movement as possible and to make use of a wide
variety of background noises. For example, a line of people
trowelling or someone planning are both essentially
immobile subjects. To enliven them it is important to take
a number of shots from a variety of angles and view points
and to include some close-up shots. Several minutes’ filming will no doubt be edited down to an interesting and
informative sequence of only a few seconds’ duration.
Excavations progress slowly and, unless you have
unlimited access to equipment, it will be necessary to set
up particular sequences so that they can be filmed
economically. One such sequence could be the discovery
of a brooch on site, logging it, filling in the finds record
form, drawing the brooch in the finds hut, and placing the
finds tag in the ground or plotting the findspot. Before final
filming, and in order to conserve valuable battery power, it
pays to go through two or three ‘dummy runs’ to choose
the least self-conscious diggers. It is worth recording the
characteristic noises and background atmosphere of an
excavation - bumping a barrow up the barrow run,
earthmoving machinery in operation, shovelling glutinous
mud, spraying wood, the noise of the water pump, trowelling stone, ‘tea break’, ‘clear up your loose’, gathering in the
tools at the end of the day, and collecting the wages. If filming takes place in briefsnatches throughout the duration of
an excavation, care should be taken in editing to prevent

cartoon for sequences of shots prepared before filming commenced

22

Presenting archaeology to young people

breaks in continuity caused by changes of clothing in
warm/cold weather.
The amount of time available for filming, the variability of
lighting conditions, and the quality of the equipment are
fundamental limiting factors when filming an excavation.
The sort of equipment hired from television rental firms
requires battery recharging every 20-30 minutes. It is vital
to arrange in advance a network of friendly neighbours to
recharge batteries. If possible ask for the most recent
equipment available as it will perform better at the low
light levels frequently encountered on excavations. A few
extra pounds spent here will be repaid later in better film
quality. In an ideal world, excavations would have
unlimited funds and a video recorder and camera permanently available, with someone who is familiar with the
equipment free solely to record the excavation and its dayto-day running as well as unexpected and important
finds.
If all else fails and important aspects are missed, use can be
made of good ‘action’ colour slides of the quality generally
expected of archaeological record/publicity photos; these
are projected in the studio and filmed by video camera. In
fact, the use of good slides taken under ideal lighting conditions can be more effective and require less effort than
attempting a video shot of a landscape (as we learned from
our own experience in heaving heavy recorder batteries,
camera, and tripod to the top of the hills south of Prestatyn, only to find that the light had faded rapidly and the
view had been rendered unfilmable!). It is possible in the
editing studio to give a degree of movement to slides by
panning across and zooming in to focus on important
aspects or features such as cropmarks, or aspects of an
excavation’s contemporary environment. For example,
the Clwyd-Powys Trust is currently preparing a brief
video on aerial photography composed solely of slides,
graphics, and commentary.
It is worth making full use of graphics and other pieces of
display material such as models to amplify the video. A
piece of work prepared for a specific purpose or exhibition
can have a variety of applications at no extra effort. For
example, letters cut from Daler Board and mounted to
form title blocks for exhibitions were used to form title
blocks introducing and ending the Prestatyn video.
Through the incorporation of '‘fade-in/fade-out’' filming
technique, the titles produced a more professional finish
than computer-generated graphics would have done.
Commentary is not as difficult as one might imagine,
especially if the owner of the voice is used to talking concisely in public on a particular theme. The important thing
is not too talk too fast, and to avoid the temptation to say
too much. It is perfectly easy to do a number of retakes
when fitting a commentary to a particular film sequence assuming you have a good working relationship with
the technician!
Good editing of the video is vital for continuity, and a basic
knowledge of the process and some of its technical limitations is desirable before editing is attempted. In my state of
profound ignorance, I assumed that one could edit down
from four hours to 28 minutes and thence reorder and edit
still further to 20 minutes without any noticeable loss of

quality. This is not the case! There is loss of quality in
focus and colour mixing when recording VHS original film
onto Betamax to form the master tape. To edit down yet
again necessitates a further loss in quality as does the
subsequent making of extra copies from the master. As a
result, the finished length of the Prestatyn video was
28 minutes rather than 20 minutes, and some sequences
which were too long have had to be provided with some
form of non-essential commentary. This is, perhaps, the
most important warning to offer from my experience. I
would also emphasize once more the need to make use of
cartoon sequences and a pre-ordained order of shooting to
make the editing process less fraught.
As a result of producing a 28-minute video with longer
commentary than I had originally intended, I feel the Prestatyn excavation video is more appropriate to upper secondary school or adult education groups4. However, all is not
lost, since it is still possible to re-edit from the original tape
a much shorter length video with a simpler commentary
for primary school children. The master tape also provides
an invaluable record for the archive; it serves as a salutary
reminder when writing-up, as one watches digger '‘X’'
excavating a particular deposit up to his/her kneecaps in
mud, to wonder about the quality of the evidence
retrieved.
I will conclude by emphasizing my opinion of the importance of video as a means of conveying the fascination and
explaining the intricacies of archaeological techniques to
school children. Video can generate a high degree of community awareness and involvement in archaeology and
hence provide the ‘community benefit’ which is the
necessary justification for further funding from the MSC.
Excavations should be viewed as an important educational
resource. Although static in video terms, they are in reality
ever changing and therefore potentially more interesting
than the fixed displays of ancient monuments. It is,
however, e x t r e m e l y d i f f i c u l t t o e x p l a i n f u l l y a n d
imaginatively the potential of an excavation and fit it into
its wider context of sites and monuments management,
development control, and the other tasks of regional
archaeological units within the space of a one year MSC
post. It could be said that archaeologists have a duty to present their discipline to the general public, including school
children, in order to give true return for the expenditure of
public money. On a purely selfish note, it is worth considering that the future funding of rescue archaeology
depends on the informed opinions of the politicians, taxpayers, and ratepayers of the future who are the school
children of today. Finally I look forward to the day when
central government recognizes the importance of the
educational role of the regional units and sets a precedent
by giving them educational budgets and by funding
educational posts on a more permanent basis than is possible through temporary MSC placements.

Notes
1

The Ermine Street Guard is a society dedicated to
research into the Roman Imperial Army and the
reconstruction of Roman armour and equipment
of the second half of the 1st century AD. School
visits are made where one or two members help
children with their Roman studies. The Ermine
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Street Guard may be contacted c/o Oakland
Farm, Dog Lane, Witcombe, Glos, telephone
Witcombe 2235.
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disciplines available on loan. They may be contacted at BUFVC, 55 Greek Street, London,
W1V 5LR.

2

One of the findings of a seminar on film and video
in education held in Birmingham in February
1985 and entitled 'Archaeology in Focus'’. The
seminar was jointly organized by the Council for
British Archaeology and the British Universities
Film and Video Council (BUFVC).

4

3

A copy of the Prestatyn video has been, and all
further videos should be, deposited with the
BUFVC who publish an annually revised
catalogue of audio-visual material of all

Reference

Copies of the Prestatyn video are available on
loan to schools and other interested parties for £2
to cover postage and packing. The video and other
publications may be obtained from the ClwydPowys Archaeological Trust, 7a Church Street,
Welshpool, Powys, telephone 0938 3670.
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Sandwell Adventure: an educational computer package

'Sandwell Adventure' is an educational computer package
which is being developed for upper primary school
children, particularly those living in or near Sandwell.
There are a number of factors influencing its nature, one
being the urban situation of the borough.
Sandwell lies within the West Midlands conurbation. It
has a school population of about 50,000 attending approximately 120 schools. By virtue of its geographical position
as a neighbour of Birmingham, it has most of the problems
associated with large cities. There are areas of Sandwell
which are affluent but most of the borough is not, and a
proportion of the work done in schools is designed to compensate for the disadvantages suffered by sociallydeprived children. One of the problems is that the children
have little opportunity to travel. In general, they do not
come into contact with people from different backgrounds,
nor do they have the chance to experience the rural
environment.
The second factor involved in the development of the package was the establishment of the Educational Microtechnology Unit by Sandwell Borough Council. In 1979,
realizing the need for children to have access to new
technology, the government offered to match pound for
pound any money raised for the purchase of school computers. The Microtechnology Unit evolved out of the need
to organize the purchase of the computers and the need to
vet the suitability ofcomputer programs (software). It also
became involved in software development.
The third factor is that children are fascinated by computers and in most cases prefer working with them to
working with books. The machines are seen as a particularly powerful tool for encouraging learning. For
example, children have asked me if they could use the
computer in preference to playing outside on a sunny day,
and have later been discovered deep in a program designed
to teach punctuation!
The aim of the project which resulted in the 'Sandwell
Adventure' package was to build on children's fascination
with computers and, using the resources of the
Educational Microtechnology Unit, to produce a simulation which would help alleviate some of the software problems in local schools. I was seconded to the Unit for half
of each week during the school year 1984-5, and the production of 'Sandwell Adventure' was part of my work. I
was given the help of two computer programmers funded
by the Manpower Services Commission.
There are hundreds of language programs and thousands
of mathematics programs, so unless our software was to
drift into obscurity it needed to be based within an
educationally barren area. Investigation showed history to
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be one of the subjects with a shortage of software and,
within history-based programs, simulations of the historical process were a minority group.
At this stage, it was decided that for our software to be
attractive to the children at whom it was aimed, it would
be necessary to use as many different types of educational
media as possible. We decided that our children really
needed to be able to experience history 'through the soles
of their feet', as well as experiencing it through the drawings, diagrams, maps, and slides which we intended to provide. We considered ourselves to be competing with
packages like 'Expedition to Saqqara' and 'Mary Rose'.
Both of these are very good in their own fields, but to
experience them 'through the soles of their feet' children
would require the use of daddy's airline or an extended
coach journey to the south coast followed by a quick
course in sub-aqua techniques. We concluded that our
package had to have a local 'flavour', so that it could be
easily accessible to the vast majority of the children in
our schools.
The package could have been based around the historical
period covered by the Black Country Museum at nearby
Dudley. This museum protrays life in the Midlands from
the time of the Industrial Revolution up to about the
1920s. Various buildings typical of the area have been
rescued and brought to the museum; they are staffed by
people in costume who do tasks relevant to the period.
However, we felt that it would be hard for primary school
children to appreciate that houses similar to the ones in
which they had lived all their lives were part of their
heritage. We really needed something completely divorced
from their normal lifestyle.
In the end a suitable piece of local history was discovered
even nearer to the area. Slightly to the east of the centre of
Sandwell is Sandwell Valley. Its main claim to fame until a
few years ago was that it was 'that nice park that the M5
nearly missed'. However, the Valley now has a real claim
to fame in that it has its own archaeological dig. This
seemed too good a chance to miss. It meant that if we could
produce an educational package around the subject of the
dig, not only could our children work in school on the project, but they could also visit the site and have first-hand
experience of what it was all about, a rare opportunity to
take part in the making of history. Once the excavation of
the medieval Priory is completed, the ruins of the walls
will be conserved and open to the public. The children will
be able to visit the site again, with the understanding of
how it all came into being.
After consultation with Michael Hodder, the excavation
director, the decision was taken to simulate part of his job
in the computer package. The child must aim to excavate
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the site within a limited budget. For the purpose of the package the area of the site is divided horizontally into squares
by a grid, and vertically into levels. The child starts work
on the top level and '‘excavates’' one grid square at a time. A
percentage of each level has to be excavated before the
child can progress to the next level down. As it costs money
to excavate each grid square, the idea is to pick squares
which are likely to contain structures or finds and avoid
those that don’t. As on the actual site, artefacts are concentrated in particular areas and walls tend to be linear, so
information gained in the excavation of one square can be
used to decide which other squares are likely to be productive. The discovery of a structure or artefact credits money
to the child’s account. The child must remain in credit in
order to continue excavation and progress through the
levels.
Information about the discoveries appears on the screen.
As each section of wall is found, it is displayed in the correct position in the grid square. At the bottom of the picture, further details are given, for example '‘Wall runs
east-west'’ (north is at the top), or '‘you have found a corner'’. Alternatively, if artefacts are found, they are not
displayed on the screen but the computer informs the child
that he or she has found (perhaps) Pottery: Type 1B.
Further information about this can then be found in the
literature which accompanies the program. The language
used in the package has been deliberately kept simple to
make it intelligible to children with reading difficulties
(some software which would otherwise be suitable for
primary school children is of no use to those with a belowaverage reading age).
Certain liberties had to be taken in the computer version of
excavation methods in order to ease computer-related problems. For instance, it is not possible to excavate trial
trenches vertically through the levels. Also, each level corresponds to a particular point in time so that walls which
were in use for many years may appear on several different
levels in the package. However, in contrast to the situation
on site, the screen clears completely after each level had
been excavated and the same structure has to be rediscovered. In fact, children soon learn that a structure seen
at one level may also be present at a lower level. All these
changes were discussed with Mr Hodder and he agreed to
their inclusion.
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The program limits the length of time that a child can
actually work on the machine at any one go to approximately 15 minutes. This ensures that they do the
associated paperwork: making records of how much was
spent and what was discovered, drawing the walls on
paper, etc. The length of time that children are allowed on
the machine may be reduced by variables generated randomly by the computer. They may have problems with
low funding or adverse weather conditions. Sometimes
they get rained off or the workers go on strike! The computer keeps each individual child’s records up to date so
that the session'’s happenings are stored and the child can
continue on the next occasion from the point she or he
left off.
An element of fun has been introduced into the package to
maintain the child’s interest but not so much that it turns
the learning into a game. The computer generates random
factors. If luck is with you (and rich, generous American
tourists come around) this will generateextra credit, but if
it isn'’t your account will be debited.
The perceived benefits for the children are that the package gives them access to their heritage and broadens their
horizons by introducing them both to archaeology and to
the rural Sandwell Valley. It gives them an insight into an
archaeologist’s job and its related problems. It encourages
them to visit the Sandwell Valley which, besides archaeology, has many recreational activities to offer. It improves
their spatial abilities (use of plans etc) and helps develop
logical thinking. It is not intended to encourage computer
familiarization: children below the age of 11 are already
well aware of computers.
The whole package will comprise the computer software,
drawings, diagrams, maps, slides, etc. I must emphasize
that at the moment the package is still under development.
Trials are continuing but they are drawing to a conclusion.
Any enquiries regarding the software should be directed to
either Mr M Smith, Educational Microtechnology Unit,
Charlemont Teachers' Centre, Connor Road, West Bromwich, West Midlands, or myself at Parkside Junior School,
Ballot Street, Smethwick, Warley, West Midlands.

Site visits for schools: the experiences of the Sandwell
Valley Archaeological Project

Introduction
The Sandwell Valley is situated between West Bromwich
and Handsworth, about four miles north-west of Birmingham city centre. It is one of the few open spaces of any
size within the West Midlands conurbation and as such is a
valuable recreation area for the surrounding population. A
nature trail has been established in the valley and the
18th century Sandwell Park Farm is being restored to
serve as a visitor centre and as an urban farm
containing livestock.
The Sandwell Valley Archaeological Project began in 1982
as an extension of work on Sandwell Park Farm. It is financed by the Manpower Services Commission through its
Community Programme. The aim of the project is to
record the archaeology and history of the Sandwell Valley
and to prepare the results for public display. The more
visible historic sites will be incorporated into a heritage
trail which will begin at Sandwell Park Farm, where a
museum is being constructed.
The Project's work has been concentrated on the excavation of the site of Sandwell Priory and Sandwell Hall. This
has produced Mesolithic flintwork as well as features and
deposits resulting from continuous occupation of the site
from the foundation of Sandwell Priory in the 12th century to the demolition of Sandwell Hall in 1928. To the
visitor, the most obvious features in the excavated area
consist of the footings of brick and sandstone walls, mostly
less that 1m high, and floors. In addition, features of the
surrounding landscape have been recorded, the most prominent of which are medieval fishponds and ridge-andfurrow, an 18th century ha-ha, and an ice-house which
has been excavated and restored to its original form.
Other than in the Sandwell Valley, there are few visible
historic monuments in the area and there has been no previous archaeological work. The Project's work therefore
soon aroused interest in local teachers and its value as an
educational resource has subsequently been promoted.

The organization of site visits
Teachers arrange site visits with one of two purposes in
mind. On the one hand, the visit is considered as a 'day
out': it usually takes place towards the end of the summer
term and is combined with a visit to the nature trail and
Sandwell Park Farm. Such a visit is recreational rather
than educational in character since it occurs in isolation
and is not related to other school work. On the other hand,
and preferably, site visits are made as an adjunct to work

Michael A Hodder

done in the classroom. The studies involved tend to be
either 'understanding the locality' or 'how do we know
about history' and the age group is generally upper junior
to lower secondary, ie 10-12 year-olds. At this age,
children are old enough to understand the concepts
involved but have not yet started work on restrictive
examination syllabuses.
For a site visit to be of value, both teacher and pupils must
be well prepared beforehand. Ideally, the teacher visits the
site first alone and discusses the particular requirements of
the class visit. He or she can then appreciate how much
time will be needed, and decide how many children it is
feasible to bring at one time and, indeed, whether the site
visit will be a useful exercise. A visit to the site of Sandwell
Priory and Hall is a visit to an excavation in progress: if the
intention is to see a medieval monastery or an 18th century country house, then a site with more substantial
remains should be selected. Following the teacher's visit,
Project staff visit the school to give a talk illustrated with
slides. The children in the classroom are told about
archaeological methods and what will be seen on the site
visit. Objects that can be handled and discussed by the
children are taken in to the school.

Conducting the site visit
If time permits, site visits normally include the Priory and
Hall excavation, the fishponds, the ridge-and-furrow, the
ha-ha, and the ice-house. On the Priory and Hall site, the
stratigraphic sequence and excavation and recording in
progress can be observed and explained. Visible processes
and structures are related to those seen on slides during the
talk in the classroom. As far as possible a question-andanswer approach is used, so that logical reasoning by the
children themselves is encouraged. Some active participation by the children is desirable, preferably producing a
tangible end-product. Participation in excavation can
have little value because the results are unpredictable and
few results can be expected in the time normally available
for a site visit. Drawing, though, has proved to be a suitable
participatory activity. Children are shown how to plan
using a frame and each child plans part of an area. At
Sandwell we have used an 18th century cobble surface for
this activity since it can withstand the trampling involved
without suffering damage. Several people are needed to
supervise this, one to each small group of children. The
results of drawing can be taken back to school and used in
subsequent classroom work or displayed.

Objects have a more immediate appeal to children than
excavated features. At Sandwell we are fortunate in having
different types of object from several periods. However,
the objects could simply be taken to the school; there is no
particular value in visiting the site to see them. Human
skeletons pose a problem both in site visits and in the
classroom. Once these have been seen by children, either
on slides or on site, they tend to distract attention from
everything else, so we now do not mention or show
them.
The fishponds and ridge-and-furrow adjacent to the
excavation can be used as an exercise in archaeological
interpretation: what are they and what do they tell us
about life at Sandwell Priory? The ice-house and the ha-ha
have proved to be great attractions for children. They are
both clearly visible; the ice-house can be entered, and we
make the children run across the ha-ha to appreciate its
function. Again, both these sites provide interpretative
exercises: interesting responses have been received on the
purpose of the ice-house!

Future work
A local teacher's centre has developed a computer-based
learning package based on the excavation of Sandwell

Priory and Hall (see the article by David Breedon), and we
intend that it will eventually be possible to offer a combination of a talk at a school, a site visit, and computer
work. We are considering the creation of a mock excavation area adjacent to the actual excavation, where children
can follow through the whole process of excavation,
recording, and finds work.

Summary
Our experiences at Sandwell have shown that:
1)

the site visit must be integrated with classroom
work

2)

adequate preparation must be made for the visit

3)

the children must be able to participate actively in
some way.
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Tales of Troy: recreating the past in the classroom

The Mycenae Project was set up in 1983, under the sponsorship of the Department of Ancient History and
Archaeology, University of Birmingham, and funded by
the Manpower Services Commission. It now employs nine
people under the Community Programme Scheme.
The Project was devised with two major aims. The first
was the compilation and cross-indexing of an archaeological archive of material from the British excavations at
Mycenae in Greece. This material included photographs,
site notebooks, and small finds indexes of over 10,000
objects. These have been fed through a microcomputer
onto permanent storage on floppy disks, and a master
index of all finds now exists. This index can be used by
specialists to study specific aspects of the finds, or certain
areas, and hence facilitates the publication of material
from Mycenae.
The second aim of the project was to introduce Mycenaean
Greece to a wide cross-section of the general public, and to
create an exhibition designed primarily with school
children in mind. The Project studied numerous museum
displays but it was felt that few of them were exciting or
attractive enough to encourage children actively to learn,
and many were not designed with children in mind.
Objects were displayed with lengthy captions in dark
galleries and the overall effect was often rather colourless
and dry. On the basis of this, an exhibition was designed by
the Project that would appeal primarily to children, but
would also be of general interest to everybody. The exhibition was entitled 'Homer's Heroes: Daily Life in
Mycenaean Greece'.
We had several reasons for our choice of subject matter:
the selection was not simply dictated by the material that
was available in the archive being compiled by the project.
The majority of primary schools, while teaching a number
of historical subjects including Classical Greece, the
Romans, the Vikings, and even Greek myths and legends,
do not attempt to teach in any detail the earlier periods of
Greek prehistory, such as the Minoan and the Mycenaean
periods. We felt that an exhibition on the Mycenaean
period would be of benefit to teachers, as it could act as a
starting point for them in teaching Greek history, and
would introduce the origins of certain Greek gods and goddesses and practices found in later Classical times.
We also believed that many periods preceding the Classical era were thought to be uncivilized and primitive, and so
wished to demonstrate that an earlier and very advanced
society had existed. We found that a large number of
children knew a few of the myths and legends surrounding
the period, particularly stories from Homer: the Wooden
Horse and Helen of Troy were names known to a large

number of children, and many
Odysseus and the giant Cyclops,
strange creatures with the heads of
of birds who lured sailors to their
singing.

Rayna Andrew

knew the stories of
and of the Sirens women and the bodies
deaths with hypnotic

Although the children had heard some of these famous
stories, whether in class or from story books, there was a
general lack of understanding of the origins of the legends
- who the stories were actually about. We felt that children
would find it easier to relate to the people we were portraying if we could first provoke their imagination, so we
decided to link the archaeological background with Homeric legend in the exhibition. The stories of Homer had little
difficulty in making this possible.
The exhibition was constructed on a limited budget. Our
aim was to produce something bold and colourful, with
full-size exhibits, in which children could see and discover
things for themselves. A number of pictorial display panels
were designed, portraying various aspects of life in
Mycenaean Greece, including worship, buildings, food,
clothes, and warfare, and we attempted to give a broad
view of what life could have been like for all classes of
society.
One project member made two full-size costumes - court
dresses - of Mycenaean women for the exhibition, using
only hand-spun and hand-woven materials with natural
dyes, bought in Greece. We felt that children would be
much more attracted to full-size exhibits than to scale
models, and would display a more marked interest and
remember more if the 'real thing'’could be seen and
felt.
The Mycenaean period is fortunate in having the earliest
complete suit of armour yet found in Europe, excavated at
a tomb at Dendra, near Mycenae. The armour is made of
bronze and is clumsy and heavy. An exact reconstruction
was made for the exhibition by Bournville College of Art
using a copper alloy, and including a helmet, sword,
greaves, and arm guards.
Other exhibits included a quarter-scale model of a shrine
excavated at Mycenae, a number of pots and bronzes
loaned from the British Museum and the Ashmolean
Museum, Oxford, and a full-size working model of a
Bronze Age upright loom.
It was decided to hold a series of teachers' meetings, prior
to the opening of the exhibition, to discuss how the exhibition could best be of value to teachers and children on
booked working visits. These were very successful as we
were able to assess the varied needs of classes and the areas
on which to place most emphasis. For this purpose we pro-
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duced worksheets, one for children under ten and one for
older children. Classes booked into the Museum to see the
exhibition were first given an introduction to the exhibition and a brief background to the period and the Homeric
legends. They were taken around the gallery in groups to
discuss each exhibit and each aspect of daily life before
working on their own with the worksheets. All the answers
to the questions on the worksheet could be found by reading the displays, which encouraged the children to
examine things closely. To encourage extra reading we
produced a quiz which required a little more thought and
had to be taken away and completed. Small prizes were
offered for the best entries.
Using a worksheet was beneficial both to the children and
to the Project. It made the children read the boards and
captions closely, with the result that understanding of the
aspects portrayed was greater, and we found that the
children went away remembering a great deal about the
exhibition. We learnt from their questions which areas we
needed to elaborate upon, and where we had not made
things clear on the boards. The captions in the exhibition
were designed to be short but informative, since we
realized from our own experience that most people do not
read captions which are lengthy and too involved. In
several cases we used comparisons with contemporary
objects and buildings.
We wanted to make the children’s visits to the Museum
enjoyable and memorable while retaining the learning element and so we introduced a series of activities to accompany the exhibition. For many children, reading about the
past does not bring an understanding of life in those times.
It is difficult to envisage the hardships of a life without
electricity, plumbing, and shops selling ready-made
clothes and toys without attempting to try out certain
tasks which would have been common in the past. We
therefore designed a small number of activities to help
children gain a closer understanding of Mycenaean
Greece.
Children undertook the spinning and weaving of wool;
most were surprised by the difficulty of the task, and were
shocked that this activity was necessary to produce the
clothes that are now bought ready-made from shops - a
modern convenience taken so much for granted. For
authenticity we used an uncombed fleece from a Jacob
sheep which has a coarse, shaggy coat similar to sheep
found in Greece, and for spinning we used simple drop
spindles. The children wove the results of their spinning
(mostly thick and lumpy yarn!) on hand frames, but we
also encouraged children to have a go at using the narrow
upright loom in the exhibition.
Children also tried their hand at writing their own names
in Linear B, the ancient Mycenaean syllabic script. We
had prepared a worksheet for this exercise, giving
Linear B symbols together with their approximate corresponding sounds, and children looked through to find the
most appropriate symbols. The part the children found
most difficult was looking simply for the sounds in their
names and not trying to spell their names with all the silent
letters. The exercise helped children become more adept at
working out syllables and using a worksheet, as well as
being a very interesting and unusual task for them.

A Project member demonstrates primitive spinning
techniques

Many children were surprised to learn that the
Mycenaeans did not write with pens and paper, and were
intrigued by the use of clay tablets and writing implements. We told the children how to create their own clay
tablets using self-hardening model clay and wooden sticks.
We were able to discuss how Linear B tablets were translated and what the Mycenaeans used them for: keeping an
inventory of stock and slave duties, recording of military
moves, and religious ceremonies, for example. On display
in the exhibition we had a genuine Linear 13 tablet detailing the possessions of one man.
Children find it difficult to understand how it is possible to
learn so much about a society that had no contemporary
written history. Although our aim was not to teach
archaeological techniques in any detail, we decided that in
teaching a period of prehistory to children it was important to tell them how archaeologists know about certain
aspects of life. We therefore incorporated into the visits
some explanation of archaeological methods and interpretation. We explained how evidence such as Linear B
tablets, remains of buildings, preserved cereal grains, and
animal bones can be used to reconstruct a partial picture of
life in the past.
The success of the exhibition was such that we decided to
expand our ideas and take them into schools. A large number of the schools that visited the Museum wanted followup visits, and the short length of time that the exhibition
was on show meant that many schools which wanted to
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Children draw Mycenaean objects from postcards and templates

visit it were unable to do so. We needed to plan a package
for schools, although we were restricted by a small team
and a limited budget. The package we designed started off
as an offshoot to the work in the museum but has now
expanded and developed into a series of visits to each
school combining talks, activities, and drama.
It was not possible to take any form of large travelling
exhibition around schools: the expense involved in creating and transporting it would have been prohibitive. We
decided to work from the Homeric legends as these captured the children’s imagination, led to the desire to know
more and also offered so much scope for art projects. On
this premise, we designed four portable display boards
which portrayed in photographs many of the stories of
Homer, from both the Iliad and the Odyssey. As well as
introducing and expanding upon the stories, the display
boards used pictures from all periods, ranging from Classical Greek vases to 19th century paintings, showing how
much influence these stories have had upon artists right up
to the present day.
We hoped not simply to tell stories but to show the importance of these stories, both for historical reasons and for
the influence of the Homeric epics over the centuries on so
much of western culture.
We found that talking to the children, using the display
boards, and asking questions, encouraged them to tell

much of what they knew about the stories. It was possible
to get them to take over in telling parts of the tales, and to
draw even the shyer children out. There is something for
everybody in Homer’s poems, and we found that through
discussing the tales the children were able to look upon
them objectively, and to accept that they did not
necessarily represent factual historical accounts.
Once we impressed upon the children that the stories were
about a real society, that of the Mycenaeans, we began to
introduce the archaeological background of the period,
showing a series of slides of the buildings, palaces, tombs,
and many objects created by the Mycenaeans. From the
architectural remains of the period - the palaces, royal
tombs, and fortification walls - it would have been easy to
give a very one-sided view of Mycenaean society. We
attempted, however, to portray the society across the borders of class, describing the luxury of the palaces, with
their drains, baths, rich frescoes, and grand throne rooms,
and the obvious poverty of those living outside the citadel
walls. By asking the children various questions, such as
what the lack of remains of ordinary people’s dwellings
could mean, we were able to get the children themselves to
arrive at a picture of what life could have been like.
Children have an active interest in how people used to live,
and how their lives compare with those of children in the
past, with questions about school, toys, pets, and even
toilets! Many children were surprised to learn that
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Our original drama team consisted of two people, who
needed to make the best and most economical use of their
budget. Props were therefore kept to a minimum and we
tried to use objects and materials that children could easily
find or make themselves. Scenery consisted of a single
backdrop which could be adapted to reflect different
surroundings, and which we were able to use in different
performances. Most props doubled up as other items later
in the play; for example, a sheet used as a tablecloth
became a burial shroud for Agamemnon. The plays rely
much upon the children’'s imagination, which is ideal as we
could partially involve the children in the storytelling.
We found it unnecessary to use many different and expensive costumes to differentiate between the various characters in a performance, and instead relied upon the use of
masks to define them. This was particularly successful
because not only could we make the masks ourselves
cheaply and effectively, but we could also involve the
children in creating their own masks. For this purpose we
set up mask workshops with the children, using cardboard
templates and archaeological evidence such as the famous
gold death masks from the shaft graves at Mycenae. By
using masks, two people managed to play up to fourteen
characters in one performance.

A member of the Project and one of the audience act out a
scene set in Odysseus' palace

Mycenaean society was not as primitive as they believed,
and that a sophisticated system of drains was in operation
in some of the preserved buildings.

Involvement of the children was integral to the performances. Children played individual parts, including
Agamemnon, Clytemnaestra, and Helen of Troy, and
collective parts, from the sheep belonging to Polyphemus
the Cyclops and Odysseus' crewmen to the walls forming
the labyrinth that housed the Minotaur in the Palace of
Minos on Crete. Throughout all the performances the
children were asked to contribute - in providing solutions
to problems, in answering questions, thus reinforcing the
archaeological background they had previously been told

There is a firm opinion among many archaeologists that
taking part in activities concerning the past is irrelevant. I
feel, by contrast, that any activity that involves children in
a way that instructs can only be beneficial. Although the
children learn facts from talks, books, and pictures, I feel
that this learning is reinforced when supplemented by
activities. A true understanding of how something is done
can only be achieved by doing it oneself . The difficulties of
a commonplace task such as spinning cannot be fully
appreciated unless it is tried out.
With this in mind a new part to the Project was set up, consisting of a drama team, originally two people and now
three. Their aim was to prepare a series of short plays and
workshops based on the Greek myths and legends and on
the stories of Homer. There have been three main productions, covering the story of Odysseus and his involvement
in the Trojan war, the myth of the Cyclops and Odysseus,
and the story of the Minotaur.
The reasons for forming a drama team were varied. We felt
that drama offered a very different form of instruction
from talks and slides, and that it would link in very well
with the activities sessions taken by the archaeological
team. We also felt that drama would be extremely helpful
as a way of 'bringing the period alive'’for children, and
were therefore keen to involve the children in the performance as much as possible.

Workshops encourage children to devise their own ideas on a
performance
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about, and in devising methods of portraying objects and
surroundings, such as Odysseus’ ship and large battle
scenes at Troy.
We found that involving the children in this way broke
down any ‘'shyness barriers'’ that existed and encouraged
their attention as they watched friends performing certain
parts. The children needed to listen attentively as their
participation was often required on cue, so certain phrases
requiring a response were incorporated into the plays.
After the performance, children were asked to devise their
own plays in a series of workshops. They were encouraged
to think up ideas to portray props, such as the Wooden
Horse, and to enact scenes of battle and sailing by
themselves.
Although the performance was designed to entertain, it
also taught a great deal. The children learned through
involvement and there was a continual reinforcement of
the archaeological background. As the children were able
to relate to the characters in the play, we also felt that they
gained a greater understanding of ancient Greece and the
myths and legends surrounding it.
The objectives of the drama team were not only to produce
a greater understanding of myths and legends, but also to
try to put them into perspective. The drama workshops
aimed to achieve this by involving the children in a number of games. One of these was '‘Chinese Whispers'’. In this
a phrase is passed around the group from person to person
in a whisper and the final person to receive it speaks it
aloud. Almost invariably, the phrase had been changed,

often dramatically. This game helped the children to
understand how easy it was for stories to change through
generations of storytellers and how legends could be built
up from sparse facts. All tales from the Mycenaean period
were related through oral tradition until they were written
down in the Homeric form we know today. After having
been shown the ease with which a sentence can be
exaggerated and turned around in five minutes, the
children could realize that Homer’s stories could not be
taken as completely factual after a few hundred years of
being told and retold!
The schools package acted, in a lot of cases, as a starting
point for teachers'’ detailed projects on Greece, and those
classes wishing to expand upon our work on their own
could make use of a project box containing worksheets,
information, books, and equipment for activities. We
decided to create this project box to go on loan to any
school wishing to do project work on Greece.
The exhibition '‘Homer’s Heroes'’ and the schools package
have both been extremely successful. '‘Homer’s Heroes’'
has been on display at the Birmingham City Museum and
Art Gallery, Manchester Museum, Bristol University, and
the University of Birmingham. The Project team has
visited a large number of schools in the Birmingham area,
and has followed up requests for lectures and activities
from schools visiting the exhibition at all the venues.
There has been a lot of demand for follow-up work from
the schools visited, and the Project is continually devising
new activities and performances in response to this.

John Steane

Experimental archaeology

Introduction
Sine experimentia nihil scire potest (without experiment it
is not possible to know anything). So says the inscription
found over the entrance to the Daubeny Science Library at
Magdalen College, Oxford. We live in an age of technological innovation and our interest in the past is coloured by a
curiosity to investigate past industrial techniques. During
the late 1960s and early 1970s the boys of Kettering Grammar School Local History and Archaeological Society
were engaged (with financial help from the Ancient Monuments Division of the Department of the Environment) in
excavating a deserted medieval village and industrial site
at Lyveden between Brigstock and Oundle in
Northamptonshire (SP 984861). They uncovered a complex of workshop, kilns, storeshed, and pits dating from the
13th to the 15th century, in which pottery and tiles had
been made on an industrial scale. The pottery industry
here overlay evidence for iron smelting of the 11th-12th

Loading the first experimental pot kiln

century in this forest-edge settlement. In each of six
summer terms, 1968-1973, attempts were made to
reconstruct medieval industrial processes, the evidence for
which had been revealed during the digging season a
year before.

Making medieval pottery kilns
The archaeological evidence for these posed a series of
questions to which we could suggest some inevitably
speculative but (we hoped) intelligent answers. We felt
that this encouraged an experimental approach. The first
and most important question was about the nature of the
superstructure of the kilns, of which only the footings were
left. Did medieval potters dome their kilns or did they fire
open-topped? Secondly, what was the purpose of the relinings and baffles which were noticeable features of the kiln
structures? Thirdly, what temperatures were necessary to
fire medieval pottery?

Single flue pot kiln as excavated at Lyveden,
Northamptonshire

The experimental programme took place on the school
field within the lee of a small copse and adjacent to the
technical subjects wing (including engineering and metal
workshops). Three pottery kilns were built. The 1968 one
was a scaled-down version (two-thirds of the size of kiln
excavated), a single-flue oval structure made of blocks of
clay with a temporary dome of withies and clay. No
attempt was made to record temperatures but the load of
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fired in the kiln. Fifty cubic feet (1.4cu m) of limestone
weighing six tons (6 tonnes) and seventy cubic feet
(2cu m) of clay grogged with earth puddled on the field
nearby were used for the fabric. A 10in (0.25m) thick clay
dome supported centrally by the pedestal was added. Prefiring dried out, hardened, and stabilized the structure.
With each experiment we became more expert at recording our results. This time thermocouples and Bullers
rings, kindly provided by the London Brick Company (our
main rivals in the field!), and a potentiometer lent by the
Shoe and Allied Trades Research Association were set in
position and the kiln filled with pottery made by a local
potter, Mrs Shirley Phillips, and the school art
department.
The kiln, as in the other experiments, was fired on the
evening of the school open day and throughout the night.
This had the advantage of being a focal point of interest for
hundreds of parents, to balance the other attractions of the
staff v school cricket match and the latest achievements of
the satellite tracking team. Extracts from the diary of the
experiment illustrate some of the problems we met:
51b (2.3kg) brushwood and 51b (2.3kg) of logs fed into
each flue at approximately ten minutes intervals
throughout evening and night.
Firing the first experimental pot kiln at night

pots was successfully fired during open day and
throughout the following night. Considerable difficulties
were encountered during 1969 when an enlarged kiln was
built on a similar single-flue plan, this time loaded with
ridge tiles, copies of those excavated at Lyveden. The temperatures attained during a further night firing were this
time recorded but proved to be disappointingly low, reaching 346 degrees C at the highest point. The main difficulty was the roof structure which kept collapsing as the
fire consumed the hazel withies supporting it.

The third firing
The third attempt, made in 1970, was attended with a good
measure of success and will be described in more detail.
The kiln, this time, was essentially a replica of the Lyveden
kiln D1 whose distinguishing features included an apsidal
end, central pedestal, and two arched flues. In this case the
overall size of the firing chamber and the flue was scaled
down from 12ft (3.66m) to 7ft 7in (2.31m) (at the time all
our measurements were imperial) with all the other
dimensions in the same ratio and a kiln-sized hole was dug.
The footings were built of flaggy cornbrash rubble brought
from Lyveden and laid on a thin bed of clay. Clay was used
as a mortar for this foundation and the central pedestal, 3ft
(0.91m) long and 1ft 8in (0.46m) wide, was built in a
similar fashion. The two flues were each arched over by
limestone lintels. Eight narrow limestone slabs were inserted into the firing chamber as kiln bars, spanning the
passage between the pedestal and the outer walls. This was
one part of the structure not justified by archaeological
evidence. We knew from picking up the fragmented remnants that the kiln bars used by the medieval potters were
tapering bars of clay, tempered with crushed shell and

Front of kiln now very black. Cracks in sides seem to
be increasing but not considered dangerous. Temperature o n t h e r m o c o u p l e B , 2 9 9 d e g r e e s C ,
remains constant.
Vortex anti-clockwise from front of kiln. It is noted
that as we lower the fire in the right hand flue the
flames go higher in the left hand flue and more heat
comes out of the back vent, the flames being sucked
in further. When the right hand one is raked out the
temperature
increases
noticeably
(rise
of
40 degrees C in ten seconds).
Pottery now visibly glowing red through the upper
rear vent: left hand flue fire blowing outwards, so
wood pushed further in.
Highest temperature reading 837 degrees C.
Kiln blocked off with rubble at stokehole.

What was learned
On dismantling the smouldering remains of the kiln the
following day, the load was found to be fired but the clay
was not completely vitrified and the glaze in particular was
in places still unchanged in colour. The kiln structure had
stood up to the ordeal well and needed only minor repairs
before a refiring was possible. Further experiments by
Geoffrey Bryant and the WEA at Barton-on-Humber have
demonstrated that such a kiln can be fired satisfactorily at
about 1000 degrees C without a dome. It may well be that
our third experimental kiln suffered from having one.
The design, construction, and firing of the kilns were
under the supervision of several senior boys who managed
to enlist the support of the junior boys in the third and
fourth year for the labour force. There was never any difficulty in enrolling volunteers for the night firing and in
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Double flue pot kiln as excavated at Lyveden

the small hours sizzling sausages cooked over the vent of
the kiln and washed down with cider added a gastronomic
dimension to the experience. The school received advice
and the loan of equipment from the London Brick Company and Spencers Ltd of Brigstock.

From pottery to iron
During the later stages of the excavations at Lyveden
evidence for iron smelting and iron working was found in
the levels underneath the pottery making complex.
Included were remains of an 11th-12th century bowlhearth and two shaft furnaces. Clearly, if we were to
understand the nature of this process which had been
important to the early medieval inhabitants of this remote
Northamptonshire village, we needed to reconstruct and
fire different kinds of medieval iron furnaces. These
experiments also required considerable quantities of
charcoal.

The charcoal kiln
A couple of dozen second-year boys helped by two sixth
formers made a charcoal kiln in summer 1972. This consisted of a circular pit some 5ft 9in (1.75m) in diameter

and 9in (0.23m) in depth. In readiness for covering the kiln
after loading, turf was removed from the school field and
stacked beside the pit. Next came the preparation of the
fuel. A wood chopping rota was established. The boys
spent their lunch hours over a period of a fortnight chopping timber, binding the sticks into faggots, and stacking
them vertically in the kiln around a central flue. A second
attempt which involved the addition of central posts
ensured that a sufficient central flue (6in (0.15m)
diameter) was left to enable the kiln to draw properly. The
turf was placed over the dome, and soil covered the lot. On
30 June 1972 the kiln was fired by introducing into the top
vent of the flue hot embers taken from a bonfire. A continual watch was kept thereafter from 1420 hours until
1000 hours the next morning. Whenever it looked as if the
fire might escape through to the surface, the outside of the
kiln was damped down and earth sprinkled over the dome.
Blue smoke issued from vents and cracks. It was visited
again at 1600 hours and damped down. The next day it was
found to have collapsed like a volcano near the stage of
extinction. The ring of turf stood intact but the mound had
largely collapsed in on itself. On 3 July the ash was picked
over. Although it was clear that the outside stacks of fuel
had largely burnt right through with the increase of
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oxygen which flooded in during the final stages, below the
ash lay over over a hundred pounds (45kg) of usable
charcoal.

Three iron smelting experiments
We proceeded by trial and error. The first of these experiments involved the construction of a clay bowl furnace and
the second was a shaft furnace. Certain difficulties were
encountered. The clay bowl was open-topped and this led
to too great a heat loss, whilst the shaft furnace was built in
a pit and it proved difficult to provide it with sufficient air
blast despite using a hand pump lent by a local smith. In
neither case could we claim that we had made a usable
bloom of iron. One problem was the use of high grade ores
(Swedish, provided by British Steel Corporation, Corby)
and haematite from the Lake District. These had proved
difficult to smelt and we were advised on our third attempt
to try a much lower grade of ore, limonite, derived from a
Romano-British
smelting
site
at
Gretton,
Northamptonshire. The blast was provided by a pair of
bellows, made in the school workshops following the
instruction of Agricola'’s De Re Metallica of 1556, a book
devoted to ancient industrial processes, mining, and
equipment. The third furnace was a beehive-type with a

domed top, with the blast being supplied close at hand
through bellows. A circular hole was dug 0.90m in
diameter and 0.25 m deep. The base was made of limes tone
cannibalized from the experimental pottery kiln of 1970.
Clay was puddled in a nearby pit and the circular bowl
built up with clay ‘sausages’; the chamber had an internal
diameter of 0.35m and the walls were about 0.25m high.
The whole structure was prefired and the cracks made
good. An arch was made at the base to permit the insertion
of the clay pipe or tuyère which would receive and shield
the bellows’' nozzle. A slag hole was also made about
0.125m from the bottom of the furnace. A second furnace
was built in a similar manner and prefired. The domes
were added and circular vents left in the top for charging
and for providing the draught.
The total amount of ore used in the experiment was 2.8kg;
6.4kg of charcoal was expended. The exterior of the furnace was badly cracked and much of the interior clay skin
had collapsed into the furnace. The inside was baked pink.
After a second firing a few days later the furnace was
chopped in half to enable a closer examination. Samples of
the ‘iron’ were sent to British Steel Corporation, Corby,
for analysis (see School Technology, Dec 1973, 7(2), (issue
28), 17).

Evaluation
The projects demonstrated in a practical form the considerable difficulties in making simple things like pottery,
charcoal, and iron. Although given much guidance from
books and articles on the technology of smelting iron, in
the last resort the boys had to rely on trial and error. They
were valuable group projects, involving many junior boys
under the leadership of sixth formers working for many
hours of voluntary activity outside lesson times, mainly in
the lunch hours and after school. The projects were interdisciplinary and received much help from four school
departments (art, physics, chemistry, and engineering)
and two school clubs (archaeological and camera). The
participants experienced contacts with people within the
community who were expert on various aspects and who
were kind enough to visit the school and offer advice.
Detailed records, both photographic and verbal, were kept
and the boys had the satisfaction of seeing an account of
their work published. Finally, each experiment was able to
take advantage of the previous body of experience built up
in a long-term research programme.
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Iron and slag are removed from the beehive-type furnace after the end of the experiment
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A paper-based package: academic accuracy or popular appeal?

The title of this paper reflects the main problem I encountered in trying to present archaeology within the context of
a written educational package in a way that would satisfy
both teachers and archaeologists.
My job, on a Manpower Services Commission (MSC)
scheme, was to present Roman Warwickshire to local
pupils in the c 9-12 years age range. As it was my first job
after graduating in archaeology, my archaeological
experience was limited and I had no teaching experience.
Both archaeologists and educationalists had ideas and
advice to offer, but their respective aims and suggestions
were not always compatible. I found myself acting as
something of a 'piggy-in-the-middle'.
The first problem entailed deciding what form this
educational project should take. The requirements of
those teachers questioned varied. Some wanted a purely
practical approach with models, kits, etc, while one grammar school requested a purely academic approach and
something that pupils could use on their own. Time was a
problem at the secondary schools, so something was
needed that could fit in with an inflexible timetable. Other
schools expressed interest in a balance between the practi-
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cal and the academic. Unfortunately there was a reluctance among some teachers to move away from the
traditional emphasis on the military aspects of the
Romans. It was obvious that not all of these conflicting
requirements could be met, so something had to be devised
that would be fairly flexible; the aim was to aid teaching
and learning rather than to dictate the method.
It was decided that the project would have to take the form
of a paper-based package. The limitations of undertaking
the project within the context of a MSC scheme were that
models etc would be too expensive and require more
labour and time than was available to us. There was also
the problem of not knowing for how long the MSC would
fund an educational post. We wanted to produce something which would continue to be of use after the scheme had
finished and which could be expanded or reduced in size
according to how long the scheme lasted.
The completed pack is in the form of a series of notes and
drawings for pupils, plus accompanying teacher's notes,
on different aspects of Roman Warwickshire. Only topics
of local relevance have been included. Topics covered are:
Before the Romans; Alcester - A Roman Town; Tid-

Where archaeological plans are shown, they should be clearly explained and/or reconstructed: ‘'The plan shows the remains of a
house found at Tiddington. A picture was then drawn by studying the pattern left by the stones. The small building next to the
house was found later.'’
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from study of the sadly neglected prehistoric topics, but
that is not for the archaeologist to dictate. While we may
make suggestions in our contact with teachers, it is our
place to help them to make the most of their syllabus. In
fact, with a topic such as the Romans, where misconceptions abound, it is probably even more important for
archaeologists to help out.
As for the local approach, the interest expressed by schools
in Warwickshire Museum exhibitions and excavations and
the local bias of questions asked by pupils on my school
visits seem to me proof of the value of this approach. There
is rich evidence for the Roman period in Warwickshire, so
why not make the most of it? To know that a Roman road
runs past your house or that a fort once stood on the site of
a local farm can be a greater stimulus to the imagination
and to further inquiry than facts about a distant town that
one has never visited. Most of the information on Roman
Warwickshire is confined to academic journals or has not
yet been published. The package provides this information
in an easily accessible form.
I am not advocating that the local approach be taught in
isolation but it forms a useful background to a wider study,
enabling comparison and the opportunity for more
detailed study with access to relevant sites and resources.
Many pupils' text books on Roman Britain concentrate on
the large towns, villas, and the army; study of Roman Warwickshire shows pupils that these played little part in the
lives of the majority of its inhabitants.

Simple maps showing the position of Roman features in relation to modern towns in the county are very useful

dington - A Roman Village; Houses; The Environment;
Forts; Religion; Pottery; Metalwork; Making Clothes;
Tile Making; A Roman Board Game. Each subject is printed on different coloured paper and sections may be
purchased separately or as a complete pack They can
therefore be used in any order or individual sections can be
left out, at the teacher'’s discretion. The pack is designed to
cater for variations in age and ability. Basic information on
each topic is given in the pupils’ notes, but work ideas,
bibliographies, etc are included in the teacher'’s notes. The
latter also expand upon points in the pupils’ text so that
while the pupils'’ sections can be used directly, the package
can be adapted to suit the needs of the class.
The package is archaeology-based as this is the nature of
the evidence. Archaeological terms and methods are
described either in the pupils' or the teacher’'s notes so as to
give an understanding of 'how'’ rather than just 'what'’
we know.
Questions were posed at the seminar '‘Presenting archaeology to young people'’ as to why we were bothering to teach
'‘The Romans’' and why'‘The Romans in Warwickshire’'. In
answer to the first question, ‘'The Romans'’ is an extremely
popular school history topic. Perhaps pupils would benefit

To return to my title,'‘Academic accuracy or popular
appeal’', it was these requirements of archaeologists and
educationalists respectively that posed the basic problem
in the compilation of this package.'As ‘popular appeal’' is, I
hope, self-explanatory, I shall concentrateon the problems
posed by the archaeologists’' requirements, with apologies
if it appears that I am singling them out for criticism.
Perhaps '‘accuracy’' is not the right word; obviously no one
wants to teach something incorrectly so accuracy is
desired by everyone, but there can be a danger of writing a
simplified site report. Archaeologists seem to hate leaving
anything out and have a fear of commitment to a specific
interpretation, but too many exceptions and uncertainties
can only confuse pupils. It is surely better that pupils learn
and understand one basic fact or concept without all the
qualifications than nothing at all. The teacher’'s notes
come in useful for placating archaeologists, since here all
those things they cannot bear to be left out can be
included.
Perhaps it is not surprising that archaeologists have such
fears of inaccuracy. Some of the old misconceptions and
prejudices are still being taught as an examination of some
childrens’ history books will show. The Britons are still
sometimes portrayed as hairy savages, for example, in contrast to the Romans as bringers of peace and
civilization.
Another problem where accuracy was concerned involved
the accompanying illustrations in the pupils'’ sections. The
pictures are probably going to be of most interest to
children and remain in their minds when they have forgotten the text. They need, therefore, to be informative and
accurate as well as decorative. A glance at some childrens’'
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Roman and modern farming: ploughing, sowing, and harvesting. Comparison between past and present can help relate objects
and practices of the past to familiar modern ones

history books will show that trouble is not always taken to
get the details right. Yet, at the cost of a little more time
and trouble, an accurate and attractive picture can be
achieved.

I can only conclude by emphasizing the need for cooperation between archaeologists and educationalists. If the
skills of each are combined, archaeology can be presented
in a useful and enjoyable manner.

‘'The Romans in Warwickshire'’ is available from Warwickshire Museum Education Service, St John’'s House, Warwick,
CV34 4NF, telephone Warwick 493431,
ext 2034.
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Wasperton archaeological project: educational package

Introduction
Excavations were carried out at Wasperton, Warwickshire, for a period of five years from late 1980 until the end
of 1985. The site comprised a large cropmark complex
spread over four fields, an area of some 45 hectares, of
which eleven hectares were examined archaeologically.
The threat to the site came from a gravel extraction programme, which necessitated a rescue-oriented excavation.
The site produced a wide range of settlement and cemetery
evidence dating from the Neolithic through to the pagan
Saxon period.
Owing to the scale of the excavation effort, sources of
funding other than the Department of Environment (later
the Historic Buildings and Monuments Commission)
were sought. Additional support was gained from the
Manpower Services Commission, at first through the
Community Enterprise Programme and latterly through
the Community Programme - both schemes to help the
long-term unemployed. Indeed, the success of the excavation owed a great deal to the succession of MSC schemes
involved. The amount of excavation work had begun to
decrease by the end of 1984, accompanied by a corresponding increase in post-excavation. In order to enhance the
'visible community benefit'’increasingly called for by the
Community Programme organizers (and in an effort to
ensure continued MSC support) a variety of measures of
'educational value' were included when the scheme was

Model of the Neolithic mortuary structure
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renewed in April 1985; these were open days and exhibitions relating to the excavation and the creation of an
educational package for schools in the county.

The educational package:
the background research
Although the educational package was originally included
in the proposal as a form of 'insurance', it was not treated
lightly, but attracted a considerable amount of attention
and thought. Close contact has been maintained with the
Keeper of the Education Service at Warwickshire
Museum, Mr P Clarke. He runs the Museum's School
Loans Service, where the Wasperton package will be
housed when complete. Discussions with him led to the
basic outline for a schools programme. It was to be directed at children in the 10-12 years age group, who were
deemed to be the group most likely to be receptive, and
consequently the most likely to benefit, and was to be
based directly on material discovered during the excavations at Wasperton; it was also intended to complement
the paper-based package being produced by the Alcester
Excavation Programme (see the article by Christina
Parker).
The excavation at Wasperton differed greatly from Alcester; it was rural, as opposed to urban, and its main
emphasis was on the investigation of a large landscape. In
addition, the Wasperton site, with its preponderance of
prehistoric features, proved to be poor in material finds,
especially when compared to sites such as Alcester which
had been a substantial Roman town. Thus it was decided
that a paper-based package, with the emphasis on finds
and material goods, would be inappropriate for dealing
with a site such as Wasperton whose major characteristics
were its scale, the range of settlement evidence, and the
range of burial evidence.
As the basis for an educational tool, the scale of the excavation was thought to be of little value. Of the remaining two
options, both seemed to offer advantages. Examination of
the settlement evidence could concentrate on the changing
form of houses through the ages, but could also take
account of changes in farming practice and social
organization and how they affected the physical remains of
houses discovered by archaeologists. Concentration on the
burial practices of ancient peoples, as recorded at Wasperton, would give insights into the way individuals were
treated by different societies, as well as showing some of
the workings of their religious and social practices. It could
also tie in with changes in the economy and how these
affected the burial of the dead. The burial record was
thought to exhibit greater diversity than the settlement
record; the subject, death, was also regarded as being
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much more likely to generate interest than a settlement
study. In view of these and other considerations, this was
chosen as the theme for the educational package.
Since the Wasperton archaeological project was a finite
project, whose primary aim was the excavation and postexcavation of an archaeological site, the educational package had to fulfill certain criteria if it was to be successful.
The project was understaffed and under pressure of time;
it was not feasible to contemplate a package that required a
large and continuing input in terms of manpower and
resources. It was therefore decided that material for the
package had to be drawn directly from the results of the
excavation, or from research specifically related to the project, either already done or in progress. On completion, it
had to function as a finished piece of work requiring little
or no maintenance from project or museum staff. In order
to achieve the latter, the package had to be comprehensive
and easy to use.

The aim of the package
There appeared to be two ways of approaching the
educational package. The first was to use it to teach the
techniques involved in archaeology - how excavations are
carried out, how sites are interpreted, etc - and to present
the results in terms of human history. The second was to
take a set of scenarios culled from an archaeological site
and present them along with a series of questions designed
to stimulate the imagination and promote ideas and conclusions about the societies involved. It was realized that
some of the results of this approach might be at odds with
accepted archaeological practice. Following consultations

Model of an early Bronze Age round barrow

with Mr Clarke at Warwickshire Museum, the latter
approach was adopted; the former would have required
too much support from project or museum staff to have
kept pace with changes in theory, and its educational value
would have been limited by the need for absolute veracity.
In addition, it was hoped that, by adopting the latter
approach, the educational package, although primarily
concerned with archaeology, would have a wider relevance
to education in schools.

The educational package
The package is divided into five segments, one for each of
the main periods represented on site: Neolithic, Early
Bronze Age, Iron Age, Romano-British, and pagan AngloSaxon. The package has been designed as a whole,
individual segments forming the basis of a series of lessons.
It is possible, however, for segments to be used in
isolation.
The main problem with the presentation of archaeological
sites, especially those dating mainly to the prehistoric
periods, is the scarcity of finds. Those finds which are
recovered are usually either too rare and precious in an
archaeological sense to be used in schools, or do not convey
sufficient meaning to the layman. To sidestep this, the
Wasperton package is based on scale models and paintings
derived from the results of the excavation. There are four
models: a Neolithic mortuary structure, an Early Bronze
Age round barrow, an Iron Age crouched inhumation, and
a Romano-British decapitated inhumation; and two paintings: a pagan Anglo-Saxon male and a pagan AngloSaxon female.

Wasperton educational package

The mortuary structure has been reconstructed as a
pitched roof structure. It contains disarticulated remains
(of rodents) to represent the burials. Outside the structure
stands an excarnation platform, based on a setting of
postholes. The round barrow has also been reconstructed;
a quarter of the mound has been left open to show the manner of burial with inurned cremations placed at the centre
of the barrow and a secondary cremation inserted into the
body of the mound. The crouched inhumation features a
grave in the process of excavation. It shows a partlycleaned skeleton, together with trowel, tape, and section
line. The decapitation is also ‘as 'excavated'’; the skull is
placed at the feet of the skeleton. None of the above has
grave-goods. Paintings have been made of the Saxon
graves, which depict the bodies at burial, clothed and carrying the appropriate jewellery and weapons.

the men. This finery contrasts with the simple, unaccompanied graves of the Romano-British and indeed with all of
the burials from the preceding generations. What does this
indicate about changes in religion etc...?
A point worthy of note in all the foregoing, especially to the
school pupils, is the absence of child burials. Children only
occur with certainty in the Romano-British cemetery and
even here they are rare.
It is thought that children in the middle school age group
will easily grasp the concepts put forward. The principal

There is an introduction to the package which sets out the
background to the site and the aims of the project. Each
model and painting is supported by a set of teacher’s and
pupils’ notes. These set out the background to the period
and contain notes on the specific model or painting, a set of
questions relating to the society that originally created the
grave, and a bibliography for further research.
There is marked variation in the treatment of the dead as
recorded at Wasperton. It is hoped that the children will be
stimulated by this and will reflect on how death is treated
today. For example, in the Neolithic period, c 2000 bc,
burial was in a mortuary structure. This was a communal
grave which included parts, but by no means all, of several
individuals. It is also clear that only a small proportion of
the total population was interred in it. This begs a number
of questions: who was buried there? where were the others
buried? why were the bodies exposed before burial? what
does this indicate about the people of Neolithic Britain?
The round barrow was also a communal burial. Again
questions are raised about what sections of society were
buried there, and the significance of the monument itself:
was a barrow primarily a burial place, or did it have a
wider social or religious significance? The burial rite
shows a change from disarticulated interment to cremation and deposition in urns; what social, religious, and
economic changes had occurred to cause this?
The Iron Age grave was a single burial. It indicates a shift
away from communal burial places and the rise of the
individual, at least as far as the dead were concerned. For
the first time, at Wasperton in any case, the dead were
disposed of in a way that is recognizable to people today.
Cemeteries, as the term is accepted today, made their
appearance.
There is a large Romano-British and Anglo-Saxon
cemetery at Wasperton. Although outwardly the form of
burial was as it is now, many of the Romano-British graves
display strange rites. Principal among these was decapitation; other skeletons had had their limbs rearranged. What
purpose could such treatment have served? Was it carried
out on certain classes of people, or at random?
The Saxon burials were usually accompanied by grave
goods. These included brooches, beads, buckles, knives,
and pins for the women, and spears, shields, and knives for
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stumbling-block is the vocabulary of the archaeologist.
Individual elements of the package - a single model and
accompanying material - have been ‘'tried out'’ in various
schools in the Leamington area; this was where problems
with the vocabulary, both with teachers and pupils, arose.
However, the lessons learned in these 'field tests'’ together
with further consultations with Mr Clarke at Warwickshire Museum should make the package easier for teachers
and pupils to understand and use.

Conclusions
It can be seen that more is being attempted by this
educational package than a factual account of life and

death through the ages, as exemplified by the site at
Wasperton. Its aim is to give the children an appreciation
of the complexity of past communities, to show them that
people in the past lived in societies with a diversity of social
and religious beliefs, and to help them understand some
aspects of their own culture. It would be extremely difficult, indeed almost impossible, to convey this type of
image using conventional archaeological material. The
Wasperton educational package is an attempt to educate
children about the past, on the one hand, without being
restricted by the dead weight of academic exactitude, and
on the other without parodying the past by attempting to
‘recreate’ it for an afternoon.

Look and learn at the Lunt

Margaret Rylatt

Work on the site of the 1st century AD earth and timber
Roman fort at Baginton, Warwickshire, commenced in
1965 as a long-term archaeological research excavation.
Even at this level of development, the site was soon attracting thousands of visitors annually, many of whom came in
organized educational groups. The unique nature of many
of the discoveries, and the excellent press coverage the site
received, were responsible for this upsurge of interest.

Archaeology Section of Coventry Museums, which was
conducting the project, not only to continue with the programme of total excavation of the four and a half acres
available, but also to embark on a series of experimental
reconstructions, which would provide a valuable database
for academic research and give a vivid three-dimensional
picture of what such an establishment may really have
looked like. It would also develop the already existing
public interest in things Roman, and enhance the potential
experience value of educational visits.

The overwhelming response from the public and the
archaeological profession alike encouraged the Field

Alongside the full-scale research excavations, which are
still in progress, the experimental programme opened in

Introduction

Reconstruction drawing of the fort by Alan Sorrell, based on the archaeological excavations prior to 1973 (copyright
Coventry Museums)
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the winter of 1966 with the building of a short length of the
eastern turf rampart. Further projects have included: in
1970, the two-storey eastern gateway and additional
lengths of rampart; in 1973, a timber granary, now the site
Interpretative Centre; in 1977, the unique timber gyrus, or
cavalry training ring; and since 1984, the extension of the
turf ramparts along the whole of the eastern perimeter of
the fort, all rebuilt in situ.

The facilities at present
The site has been open to the public on a regular seasonal
basis since 1973, and has attracted annual average attendances of 15,000. This has been based on a summer season
of only four months (June-September) with special out-ofseason arrangements for pre-booked parties. Each new
project on the site has given a boost to the figures,
demonstrating at least the potential for increased
development.
Once on site, the visitor receives a striking impression which will become stronger still as more reconstruction
takes place - of the sheer scale and imposing nature of
Roman military buildings. The structures which await
reconstruction are marked out in concrete to indicate both
the overall plan of the site and individual building types.
The award-winning Interpretative Centre houses displays
covering life in the Roman army, military equipment and
organization, and the work of the archaeologists to date.
There are also life-size models of a fully-armoured
Legionary and a mounted auxiliary Cavalryman, and a
section on the granary as it may have been. The displays
are concise, visual, and easily assimilable by all, from the
average schoolchild (7 years and above) to the lay tourist
and the academic scholar. They are backed up by a considered audio-visual display lasting just under ten
minutes. A well-stocked publications counter offers
material which ranges from the serious academic publication to school-orientated articles and, of course, the usual
souvenir items.
The results of this comparatively basic provision for visits
are nonetheless highly encouraging, and are largely the
achievement of the archaeological staff. A low-budget promotional campaign is maintained through the press,
poster display, ‘word of mouth’ publicity, and so on,

to local arrangements, city-based schools have free access
to the site while those from further afield are required to
make nominal payments for their admission.
Activities on the site have also included regular training
excavations for local society members, involvement in the
training of overseas students on summer schools at Warwick University, holiday scheme programmes for children
from inner city areas, and so on. A regular events programme also creates a great deal of interest and generates
publicity for the site. Over the years, regular visits from
the Ermine Street Guard, gladiatorial displays, RomanoBritish fairs, and experimental pottery firings have
brought in large numbers of visitors, the highest daily total
being as many as 2,500!
The geographical location of the Lunt Fort and its ease of
access are natural advantages. Only three miles from the
centre of Coventry, with all the facilities and other potential elements for educational visits, such as the Herbert Art
Gallery and Museum, the Whitefriars Museum, St Mary'’s
Hall, and the Museum of British Road Transport, the
Lunt is ideally situated. The village of Baginton alone can
boast a fine 12th century church, the Midlands Air
Museum, and a small, local railway museum currently
under construction, as well as many walks in the
surrounding countryside. It is this geographical factor
which already brings regular educational groups each year
from as far away as London, Bristol, and Stirling as well as
the many parties from the immediate counties of Leicestershire, Northamptonshire, Worcestershire, and Warwickshire (including the West Midlands).
The Lunt is of international as well as national importance. The site features in all reputable tourist literature,
archaeological guide books, text books on the Romans in
Britain, b o o k s o n e x p e r i m e n t a l a r c h a e o l o g y , a n d
educational books for schools, as well as being regularly
exploited by press, TV, and radio. These factors have all
led to an increased desire for involvement from a wide
variety of funding bodies.

The future

The solitary Education Officer, based in the Herbert Art
Gallery and Museum, has not, on the whole, been able to
provide any effective back-up to the existing provisions
owing to her already substantial workload in the division.
To date, the educational support has involved the production of sample worksheets and teacher’s notes, together
with some information sheets.

Plans are already in hand for a new, spectacularly conceived, long-term development, directed by this writer,
which aims to reconstruct the entire site, creating both a
unique, academic centre and the highest grade of visitor
experience. This new programme, which will make the
Lunt an absolutely essential element in any academic
research on the Roman army, or school curriculum or
tourist trail connected with Roman Britain, has grown
from the realization of the Lunt’s enormous potential for
educational development in its broadest sense.

A number of educational workshops have taken place,
though they deserved greater support and publicity; they
would benefit from being rerun as a regular service. The
facilities for school visits are supported by a team of
trained guide-lecturers, available for a small fee to prebooked parties. For more advanced groups, such as university students and archaeological societies, tours are given
by the field archaeologists themselves. City-based schools
are regular users, though there is scope for considerably
greater involvement of the Lunt in the curriculum. Owing

The new development plan for the site will include an
education room and a well-stocked library of relevant
materials. It is hoped that school visits will be extended,
from their present average of only a few hours, to full-day
or even long-stay visits in the on-site accommodation
which is to be constructed. These facilities will also allow
for long-stay teachers’' preparation visits, regular conferences and day schools, and a much wider-ranging
education facility than is currently available at any other
Roman site. The programme will be radically advanced by
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the appointment of an Education Officer and Assistant
after the new project is established.
The facilities offered at the Lunt are under constant
review and improvements are made as and when practicable in terms of finance and manpower. For many years
the achievement of the Field Archaeology section in prom-
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oting and developing the Lunt has been exceptional considering the relatively low-key resources allocated for this
area, but in the next decade the Lunt Roman Fort is to
become the ‘centre of excellence’ of Roman military
studies.

The Crickley Hill mobile exhibition of archaeology

At the time ofwriting, the Crickley Hill Mobile Exhibition
is well into its fourth year ofoperation, having been invited
into at least 70 schools in Gloucestershire and many more
beyond the county boundaries, as far afield as Hampshire,
Sussex, and Kent. It has also been visited by many thousands of members of the public. The bright yellow singledecker bus, flagship of the Crickley Hill Trust, is now a
fairly familiar sight around Gloucester and Cheltenham.
But how did it all start, and when?
In 1982, two of the Trust'’s most generous benefactors,
anxious to publicize and promote the findings from the
excavations, joined forces to provide a 30ft long, 45-seater
coach of 1972 vintage and to arrange for it to be converted
into a mobile exhibition centre. The coach, currently
valued at £3000, is still serviced and maintained at a
minimal cost by Warners of Tewkesbury. The value of
their generous support is immeasurable, particularly as
age and wear and tear begin to take their toll. The
occasional breakdowns always occur at the most inconvenient moment and can bring the programme to a
halt.
Westbury Homes heads a long list of companies and
organizations whose support and sponsorship helped to
build and furnish the initial exhibition (planned and
designed by Philip Dixon, Patricia Borne, and Richard
Savage), and to launch it in the spring of 1983. During
those early months, it visited Nottingham University,
Kent, and even the august forecourt of the British
Museum. It was driven in those pioneering days by
enthusiastic volunteers, but the Crickley Hill Trustees
soon realised that, to be effective, the exhibition had to be
driven and manned by a permanent, full-time staff. An
application was therefore submitted to the Manpower
Services Commission in the summer of 1983 for funding to
employ five staffunder the Community Programme. They
would be responsible for three areas of work, the major one
being the promotion and presentation of a unique mobile
display of general archaeological methods and techniques
and specific information based on seventeen seasons of
excavation on Crickley Hill.
In January 1984, the exhibition was completely refurbished and updated to its present state. The walls and
display panels on the coach were covered with maps,
diagrams, photographs, and plans; on the shelves were
placed scale models showing the development of many of
the communities that lived on the Hill, from 4000 BC to
the Dark Ages (the Dark Age dwellings are to be investigated during the summer of 1986). An invaluable dimen-
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sion was added to the exhibition by the inclusion of a
comprehensive selection of artefacts, ranging from Stone
Age axe heads and Iron Age flints and pottery to skulls and
modern animal bones.
Schools are the major clients for the mobile exhibition and
experience has shown that the junior school age group is
the most receptive, offering at times a most rewarding
enthusiasm and thirst for knowledge.
In practical terms, the coach is manned at all times by two
staff (both of whom need to be able to drive, but who do not
have to hold a Public Service Vehicle Licence as the vehicle is not allowed to carry passengers). An advance planning meeting is essential to place a proper value on the
forthcoming visit and provide an opportunity to plan a
timetable, prepare worksheets, brief staff, and check coach
parking facilities. On the day of the visit children and
adults are invited to'‘board the bus' in groups of no more
than 10-12, and to stay there on an initial visit for 20-30
minutes in order to have a first look and gain a first impression. They are encouraged to return a second time to have
a longer look, to draw or paint some favourite object or
scene, to prepare a model, to answer a quiz, to complete a
worksheet, or just to question the guide/organizer. While
this is going on, the second member of the exhibition team
is usually busy in a classroom with the other members of
the group, encouraging them to handle and work with the
artefacts. A classroom can be used for associated activities,
both group and individual; such as a child trying to
understand stratigraphy, a group painting a mural of an
Iron Age village, creating papier mâché skulls or stone age
weapons, flint knapping, or even trying to build a basic
pottery kiln. The potential for creativity from such an
educational resource as the Mobile Exhibition is considerable. Some of the 'thank you'’ letters from the schools
reflect an interest and enthusiasm which is, in itself,
rewarding.
It may be argued that the Exhibition is only as good as the
staff who operate it. Their motivation and commitment to
a job which can make great demands on them have been
essential ingredients in the success of the project to
date.
One of the prime objectives of the Crickley Hill
Archaeological Trust is to ‘advance the education of the
public in archaeology...’'. The Mobile Exhibition and its
team have endeavoured to carry out that aim and will continue to do so while the yellow bus still rolls.

The Schools Committee of the Council for British Archaeology

The beginnings
The CBA has concerned itself with education for the last
ten years and it is an appropriate moment to review the
achievements, to admit to the difficulties, and to map ways
in which advance might be made. An Education Board
with three constituent committees (Universities, Schools,
and Adult Education) was set up in 1975 with the instruction to promote the development of archaeology in all
fields of education. I was a member of the Schools Committee from the start and we were fortunate in that the
Executive and Council recognized that Schools was the
area in which the greatest effort should be made.

Membership of the committee
This is made up of representatives from schools at primary
and secondary level, with a concentration on teachers
working at the senior end of the school age-group. There
are in addition representatives from the Inspectorate of
Schools, the Education Advisory Services, the Historic
Buildings and Monuments Commission (HBMC), the
British Museum Education Services, and other museum
services. Dr Kate Pretty, fellow of New Hall, Cambridge,
was chairman for the first eight years which proved a very
fruitful period in the committee’s life. She has now retired
as chairman but remains as representative of the universities. Dr H F Cleere, director of the CBA, is present at
meetings. The president of the CBA is also in
attendance.

The post of education officer
Until 1984 the committee had the services of an Education
Officer who provided the necessary support and continuity while at the same time acting as a powerful link between the committee and the headquarters of the CBA.
Mr Mike Corbishley, the first holder of this post, did a
great deal to promote interest in archaeology in schools by
replying to queries, talking at conferences to teachers and
students, preparing information, writing in archaeological
magazines, preparing written material for teachers, helping with the administration of archaeological awards, and
in numerous other ways. One difficulty the committee has
had to contend with over the years has been the uncertain
methods of financing the post of Education Officer. During the last part of his employment, Mike was partly paid
for by a grant from the Leverhulme Trust. As a result of
this arrangement he has been producing educational
material for secondary school level students in archaeology, which will be published shortly by Longman. With
the transfer of Mike’s services to the HBMC, the Schools
Committee has suffered a vital blow, in that for the time
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being the post of Educational Officer has been abolished.
The CBA naturally, through its director, is exploring ways
to repair this notable gap.

Publications of the schools committee
The most permanent aspect of the Education Officer'’s
tenure has been the production of a spate of booklets and
papers on the teaching of archaeology and the provision of
resources for reference. The committee believes that the
dissemination of these materials will encourage teachers to
take up the teaching of archaeology in schools. The
Bulletin1 of the Schools Committee is published two or
three times a year and recent issues have had articles on
t o p i c s s u c h a s '‘Integrating archaeology into the
curriculum'’, '‘Archaeology abroad'’, 'Books for schools in
archaeology'’, ‘'Museums and collections’', and 'Experimental archaeology'. The editors are trying to move towards a
policy of deeper involvement of students and teachers by
providing practical examples of lessons and classroom
work in the articles. Other publications by the Schools
Committee have helped the CBA central office to answer
specific questions sent in by teachers and students. These
include Jobs in archaeology and the Guide to university
courses in archaeology. Probably the most influential
publication was the Archaeological resources handbook for
teachers (ed M J Corbishley). Now in its second edition, it
sets out to provide a full review of archaeological resources
for schools such as books, films, slides, videos, addresses of
learned societies, and so on. A pioneer work which has now
sold out was Peopling past landscapes (by J M Steane and
B Dix) which provided a guide to fieldwork techniques
useful to schools in rural areas. The committee acknowledges the generous sponsorship from Lloyds Hank of
two series of booklets aimed at teachers who are interested
in introducing archaeology into the curriculum. The first
series (now in their third printing) includes titles such as
Archaeology in primary schools, Archaeology in the
classroom, and Archaeology in the countryside. The second
series has just been published and includes The archaeology of death, Archaeology and the sea, Archaeology and
computers, and a bumper volume on recording buildings
entitled Upstanding archaeology.

Curriculum development
Early on in the life of the committee, initiatives were taken
to promote an archaeological component in curriculum
development. A subcommittee produced a draft CSE
syllabus in the late 1970s which had some influence in
shaping syllabuses adopted by a number of schools. More
recently, in the mid 1980s, another subcommittee has
produced draft preambles and specimen papers for the
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GCSE which have been submitted to the London University examining panel. I have mentioned Mike Corbishley’'s
sterling work in secondary school curriculum development. A parallel effort, thanks to the funding of a
Leverhulme Fellowship for one year (1985-6) is now being
done for the 5-10 age group. The Fellowship is held by
Ms Frankie Dale.

The future
Some very worrying trends have been noticed recently in
the educational field. The most serious has been the
general decline in the status of Human History (in its
broadest sense) in education which has led to a reduction
of history teaching in our schools. Paradoxically there has
been no comparable decline in the interest of the population at large 'in ‘the past’'. In fact, fuelled by such successful
television programmes as the BBC’s '‘Chronicle'’ and
‘'Timewatch’' there has probably never been such a lively
interest in the past, particularly its more tangible aspects:
ruins, country houses, churches, castles, and excavations.
The committee is attempting to influence the government
to respond to this flowering of public interest on a number
of fronts. It is supporting the efforts of the governmentfunded HBMC to make monuments more accessible to the
public by allowing activities such as those described by
Mike Corbishley in another paper in this volume, by promoting monuments through the media, by writing up-todate guidebooks, by running well-stocked site shops, and
so on.
The committee might well consider linking archaeology in

schools more closely with environmental studies rather
than with history, ie to enroll with the conservationists
rather than with the documentary historians of this world.
The conservation lobby has well and truly organized itself
and is now in the market buying or leasing Sites of Special
Scientific Interest.
Archaeologists have been setting their own professional
house in order (founding the Institute of Field Archaeology, for instance), and this has had the unfortunate effect
of distancing them from the general public and the
enthusiastic amateur who has traditionally played a
supremely important role in British archaeology. The professional units have realized that they need to display their
excavations and finds to the fact-hungry public. Education
is vital if the tax-paying electorate is to get its money's
worth from archaeology in the future.
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Note
1

The CBA now publishes an Education Bulletin
which has articles and information for teachers in
schools, universities, and adult education.

